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Arastirma Makalesi

Ergenlerde Internet ve Problemli Internet Kullanim

Davramisinin incelenmesi’

Aykut Giinlii! Aydogan Aykut Ceyhan?
Milli Egitim Bakanhigi Anadolu Universitesi
Oz

Arastirmada ergenlerin genel internet kullanim davranislarinin, internet ortaminda oyun oynama davranis-
larinin betimlenmesi ve bu davramslar bakimindan problemli internet kullanim diizeylerinin incelenmesi
amaclanmistir. Ayrica arastirmada genel internet kullanim stiresi, internette oyun oynama suresi, problem-
li internet kullanim duzeyi ile erteleme davrams: arasindaki iliskilerin incelenmesi ve ergenlerin internet
hakkindaki goruslerinin nitel olarak betimlenmesi amaclanmistir. Arastirmanin calisma grubu 1088 lise
ogrencisinden olusmustur. Veriler “Problemli internet Kullanim Olcegi-Ergen”, “Genel Erteleme Olgegi”,
“Akademik Erteleme Olcegi” ve “Kisisel Bilgi Anketi” ile toplanmustir. Arastirma sonuclarina gore ergenlerin
gunliik internet kullanim stiresi ortalamasi 3.42 saattir ve internet kullanim stiresi arttik¢ca problemli inter-
net kullanim duzeyleri artmaktadir. Ergenler en cok cep telefonu ile internet kullanmaktadir ve cep telefonu
kullananlarin problemli internet kullanim duzeyi daha ytiksektir. Ergenler interneti en cok “eglenmek-vakit
gecirmek” icin kullanmaktadirlar ve bu amacla internet kullananlarin problemli internet kullamim diizeyi
daha ytuiksektir. Problemli internet kullanimi ile genel erteleme duzeyi ve akademik erteleme arasinda ise
pozitif yonde diisuk diizeyde anlaml bir iliski vardir. Ayrica ergenler interneti en cok “bilgi elde etme arac1”
olarak gormektedirler. Ergenler internetin olumlu etkisini en cok “bilgi elde etmeyi saglamak” ve olumsuz

etkisini ise en cok “bosa zaman kaybettirmek” olarak ifade etmektedirler.

Anahtar Kelimeler
Problemli internet kullanimi ¢ Internet bagimliligi ¢ Genel erteleme ¢ Akademik erteleme * Ergen

" Bu ¢alisma Prof. Dr. Aydogan Aykut Ceyhan danigmanliginda yiiritiilen yiiksek lisans tezi kapsaminda hazirlanan ¢aligmanin
bir ozetidir.
1 Yetkilendirilmis yazar: Aykut Giinlii, Eskisehir Il Milli Egitim Miidiirliigii, Eskisehir. Eposta: aykutgunlu48@gmail.com

2 Anadolu  Universitesi, Egitim Fakiiltesi, Rehberlik ve Psikolojik Damsmanlik Anabilim Dali, Eskisehir.
Eposta: aceyhan@anadolu.edu.tr

Atif: Giinlii, A. & Ceyhan, A. A. (2017). Ergenlerde internet ve problemli internet kullanim davraniginin incelenmesi.
Addicta: The Turkish Journal on Addictions, 4, 75-117. http://dx.doi.org/10.15805/addicta.2017.4.1.0016



ADDICTA: THE TURKISH JOURNAL ON ADDICTIONS

Giliniimiizde internetin kontrolsiizce ve asir1 kullanilmasindan kaynakli sorunlar
artmaktadir. Ozellikle ergenlerin ilgisini kolayca cekebildigi icin ergenler arasinda
internet kullanim siiresi ve buna bagli olarak da ergenlerin yasadiklari sorunlarda bir
artis gézlenmektedir (Ceyhan, 2011). Bu durum arastirmacilarin ilgisini ergenlerin
internet kullanimina ve bu kullanimin olumsuz etkilerine yoneltmelerine yol agmustir.
Nitekim internet bagimliliginin, 6zellikle 12-18 yas araligi i¢in 6nemli bir risk haline
gelmesi (Oztiirk, Odabasioglu, Eraslan, Geng & Kalyoncu, 2007) ve internetin
sagliksiz kullaniminin ergenlerin gelisiminde olumsuz etkilere yol agabilmesi s6z
konusudur (Ceyhan & Ceyhan, 2011). Ergenlerin sanal ortamda kurdugu arkadas
iliskilerinin yiiz yiize iliskiye donistiiriilebilmesi her zaman miimkiin olmamaktadir
(Bayraktar, 2013). Bunedenle ergenler arasinda internette kurulan sanal arkadasliklar,
ergenlerin iletisim becerilerini gelistirmelerini engelleyebilmekte ve ergenlerin
uygun olmayan arkadaslik iligkileri kurmalarma neden olabilmektedir (Ceyhan,
2008). Ayrica ergen, internet ortaminda karsilastigi siddet iceren oyunlar ve gorsel
iceriklerin etkisiyle ergen arkadaslarina ve 6gretmenlerine karsi saldirgan tutum ve
davranislar da sergileyebilmektedir (Cansever, 2013). Internetin olumsuz bir sekilde
kullanilmasi birey iizerinde, depresyon, yalmzlik, sosyal ¢evreyle kurulan baglarin
zayiflamasi gibi problemleri de ortaya ¢ikarabilmektedir (Bargh & McKenna, 2004;
Subrahmanyam & Lin, 2007). Dolayistyla sosyal cevreyle kurulan zayif baglar,
ergenin gercek hayatta karsilasabilecegi sorunlar karsisinda sosyal desteginin de
yetersiz olmasina neden olabilmektedir. internet ergenlere bilgiyi hazir bir sekilde
sundugu i¢in ergenin diislinme becerisinin gelismesini engelleyebilmektedir.
Ergenler interneti saglikli bir sekilde kullanmadiklari zaman, akademik alanda da
olumsuzluklar yagayabilmektedirler. Siirekli internetle mesgul olan ergenler, derslerini
aksatabilmekte, ddevlerini geciktirmekte, giinliik islerini ve okulla ilgili goérev ve
sorumluluklarimi da erteleyebilmektedirler (Young, 1998’den akt., Esen, 2010).
Boylece bazi ergenler i¢in internet kullanimi bilissel gelisimleri agisindan akademik
etkinliklerini destekleyici olmak yerine onlarin akademik yagantilarini engelleyici
olabilmekte, aileleri ile c¢esitli sorunlar ve aile igi iliskilerinde olumsuzluklar
yasamalarina yol agabilmektedir (Ceyhan & Ceyhan, 2011). Bu g¢er¢evede her
ne kadar ergenler i¢in internet dnemli bir bilgi kaynagi olsa da onlarin akademik
performansi, sosyal iligkileri ve duygusal iyilik hali gibi pek ¢ok olumsuzluk ile
iligkisini de géz dniinde bulundurmak gerekmektedir (Goswami & Singh, 2016).

Alan yazinda ergen veya lise oOgrencilerinin problemli internet kullanim
davraniglarini belirlemeye yonelik ¢ok sayida aragtirma mevcuttur. Bu arastirmalarda
problemli internet kullanimi ile akademik basari arasindaki iliski de incelenmis
olup, arastirma sonuglar1 problemli internet kullanimi arttik¢a akademik basarinin
distiigiinii ortaya koymaktadir (Altug, Gencer & Ersoz, 2011; Bayhan, 2011;
Eldeleklioglu & Vural-Batik, 2013; Esen, 2010; Gamez-Guadix, Calvete, Orue &
Las Hayas, 2015; Gross, 2004; Inan 2010; Nalwa & Anand, 2003; Stavropoulos,
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Alexandraki & Motti-Stefanidi, 2013; Tagyildiz, 2010; Toraman, 2013). Alan yazinda
problemli internet kullanimi ile internette oynanan oyun arasindaki iliskiyi inceleyen
aragtirmalar da bulunmaktadir. Interneti oyun ve chat amach kullanan bireylerin
internet bagimliligindan aldiklar1 puanin ytiksek oldugu gériilmektedir (Derin, 2013;
Gokeearslan & Giinbatar, 2012; Giiniic & Dogan 2013; Inan, 2010; Yilmaz, 2013;
Yilmaz, Sahin, Haseski & Erol, 2014). Ayrica Doruk’un (2007) yaptig1 arastirmada
oyun oynayan ergenlerin %60 nin bireysel oyunlar1 oynadiklari, oyun temasina gore
ergenlerin ise %33’iiniin strateji, %27’sinin savas ve %]17’sinin de kumar temali
oyunlari tercih ettikleri bulunmus ve ergenlerin spora ve eglenceye ayiracaklar
zaman diliminde internette oyun oynamay1 yegledikleri belirlenmistir.

Teknolojinin gelismesiyle insanin sorumluluklarini yerine getirmesi gereken
zamanda yapmayip, sonraya birakmasi ve bunun sonucu zarar gérmeye baglamasindan
sonra erteleme davranisi ile internet arasindaki iligki de incelenmeye baglanmistir. Bu
cercevede erteleme davraniginin bireyin hayatinda olumsuz etkilerinin olabilmesi s6z
konusudur. Ozellikle akademik alandaki gorevleri ertelemeyi ifade eden akademik
erteleme, bireyin akademik yasaminda olumsuzluklar yasamasina neden olabilmektedir.
Aydogan’a (2008) gore akademik gorevden kaynaklanan basarisizlik korkusu
akademik erteleme davranigini ortaya cikarabilmektedir. Ayrica bireylerde irrasyonel
diistincelerin olmasi, gergek¢i olmayan beklentiler, basarisizlik korkusu, kaygi, calisma
aliskanliklari, akademik basari, karar verme stilleri, dissal denetim odagi, bireyin
kendine ve ¢evresine yonelik yaptig1 yanls biligsel yiiklemeler gibi etmenler akademik
erteleme davraniginin goriilme olasiligini arttirabilmektedir (Balkis, 2006; Balkis,
Duru, Bulus & Duru, 2006; Brownlow & Reasinger, 2000; Deniz, Tiras & Aydogan,
2009; Haycock, McCarthy & Skay, 1998; Senecal, Koestnar & Vallenard, 1995;
Tanrikulu, 2013; Yildirim, 2011). Ayrica Cetin, Pamuk ve Donmus™un (2015) yaptig
aragtirmada ergenlerin problemli cep telefonu kullanimlarmin dogrudan akademik
erteleme davranislar ile iliskili oldugu ve bu iliskide ise internet bagimliliginin kismi
aracilik etkisine sahip oldugu bulunmus olup ergenlerin teknolojiyi asir1 bir bigimde
veya problemli kullanimlarimin onlarin akademik yasamlarina olumsuz etki ettigi
belirtilmektedir. Benzer bigimde Cavdar ve Mutlu’nun (2011) yaptig1 arastirmada da
iniversite 6grencilerinin internet bagimlilik diizeyi ile akademik erteleme davranisi
arasinda pozitif yonde 6nemli bir iliski bulunmustur. Ayrica alan yazinda genel erteleme
ile akademik ertelemenin birbiriyle iliskili oldugu, genel erteleme egiliminde bulunan
ogrencilerin akademik erteleme egiliminde de bulunduklarini gosteren caligmalara
rastlamak miimkiindiir (Cakici, 2003; Yildiz, 2015).

Ulkemizde Tiirkiye Istatistik Kurumunun (2015) 2014 yilmin son {i¢ ayina iliskin
arastirma bulgular1 bilgisayar ve internet kullanim oraninin en yiiksek oldugu yas
diliminin 16-24 arasi oldugunu (%77), bu yas grubunu ise 25-34 yas grubunun
(%71,70) izledigini gostermektedir. Bu bulgular internet kullaniminin ergenler ve
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gencler arasinda olduk¢a yogun oldugunu isaret etmektedir. Dolayisiyla ergenler
arasinda internet kullaniminin gittikge yayginlagsmasi ile birlikte internetin olumsuz
etkisi de artabilmektedir. Bu durum problemli internet kullanimint da beraberinde
getirebilmektedir (Ceyhan, 2014). Bunun yam sira ergenlerin iginde bulundugu
gelisim doneminin &zellikleri ve gelisim gorevleri dikkate alindiginda ergenlerin
problemli internet kullanimi ve internet bagimliligi bakimindan 6nemli bir risk
grubunu olusturdugu dikkati ¢cekmektedir. Nitekim internet bagimliligi a¢isindan 12-
18 yag araligimin riskli bir donem oldugu belirtilerek ergenlerin %3,6’siin internet
bagimlilig1 profili gostermekle birlikte, %21,8’inin internet bagimliligt sinirinda
oldugu ortaya konmaktadir (Simsek, Ak¢a Kilig & Simsek, 2015). Bu cercevede,
internet kullanimu ile ilgili 6nemli bir risk grubunu olusturan ergenlerin internet
kullanim &riintiilerinin ve problemli internet kullanim davranislarinin incelenmesi ve
diger ozellikleri ile iliskilerinin ortaya konmasina ihtiya¢ vardir. Bu konuya iligkin
arastirmalarin yogunlagmasi ergenlere yonelik saglikli internet kullanim1 konusunda
Onleyici ve koruyucu caligmalarin yapilmasma ve gerekli onlemlerin alinmasina
onemli katkilar saglayabilecektir. Buna yonelik bir ¢aba igerisinde ve alan yazinda
yapilan c¢alisma sonuglarina da katki saglamak amaciyla mevcut arastirmada,
ergenlerin genel internet kullanim davraniglari, internet ortaminda oyun oynama
davraniglarinin betimlenmesi ve bu davraniglar bakimindan problemli internet
kullanim diizeylerinin 6nemli bir farklilik gosterip gostermediginin incelenmesi
amaclanmistir. Ayrica, problemli internet kullanim diizeyi ile genel erteleme ve
akademik erteleme arasindaki iligkiler incelenmistir. Son olarak da ergenlerin internet
hakkindaki genel goriiglerinin ortaya konulmasi hedeflenmistir.

Yontem

Bu arastirma liseye devam eden ergenlerin problemli internet kullanim
davraniglarini belirlemeyi ve problemli internet kullanimi davranist ile erteleme
davraniglar1 arasindaki iliskileri ve ayrica ergenlerin internet hakkindaki genel
goriislerini ortaya koymayi amaglayan betimsel tiirde iligkisel bir ¢aligmadir.

Calisma Grubu

Aragtirmanin ¢alisma grubunu, 2014-2015 egitim-6gretim yilinda Eskisehir 1li
Odunpazar1 ve Tepebasi Merkez Ilgelerindeki devlet liseleri arasindan lise tiirlerini
temsil edecek oranda kiime 6rnekleme yontemi ile segilen 16 lisenin 1088 6grencisi
olusturmustur. Calisma grubundaki 6grencilerden 454°1i (%41,7) erkek, 634’1 (%58,3)
kiz 6grenciden olugmaktadir. Bu &grencilerden 346 6grenci (%31,8) 9. sinifa, 307
ogrenci (%28,2) 10. smifa; 222 dgrenci (%20,4) 11. smifa ve 213 6grenci (%19,6)
de 12. sinifa devam etmektedir. Calisma grubundaki 6grenciler Eskisehir’deki tiim
liselere devam eden 6grencilerin %2,9 unu olusturmaktadir.
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Veri Toplama Araclan

Problemli internet Kullamm Olgegi-Ergen. Problemli internet Kullanim
Olgegi-Ergen (PIKO-E) Ceyhan ve Ceyhan (2014) tarafindan lise ogrencileri
iizerinde yapilan gegerlik ve giivenirlik ¢aligmalar1 sonucunda 27 maddeden olusan
ergenlerin problemli internet kullanim davranisi diizeylerini belirlemeye yonelik bir
olgektir. Olgek maddeleri “Hig¢ uygun degil” (1 puan), “Nadiren uygun” (2 puan),
“Biraz uygun” (3 puan), “Olduk¢a uygun” (4 puan) ve “Tamamen uygun” (5 puan)
bi¢ciminde puanlanmakta olup Glgekten alinabilecek en diigsitk puan 27, en yiiksek
puan ise 135°tir. Olgekten alman puanlarm yiiksekligi ergenlerin problemli internet
kullanimlarinin arttigma ve saglksiz hale geldigine isaret etmektedir. PIKO-E’nin
gecerliligini 6lgmek i¢in faktor analizleri yapilmis olup 6l¢egin internetin olumsuz
sonuglari, asir1 kullanim ve sosyal fayda/sosyal rahatlik olmak iizere ii¢ boyuttan
olustugu belirlenmistir. Olgegin genel i¢ tutarlilik katsayis1 .93 olarak bulunmustur
(Ceyhan & Ceyhan 2014). Bu aragtirma kapsaminda elde edilen dlglime iliskin i¢
tutarhilik katsayisi ise .91 olarak elde edilmistir.

Genel Erteleme Olcegi. Olcek lise 6grencilerinin genel erteleme egilimlerini,
diger bir ifadeyle giinliik islerini erteleyip ertelemediklerini belirlemek tizere Cakici
(2003) tarafindan gelistirilmistir. Olcek 11°i olumsuz, 7’si olumlu olmak iizere toplam
18 maddeden olusmaktadir. Olgekteki maddeler; “1-beni hi¢ yansitmiyor”, “2-beni
¢ok az yansitiyor”, “3-beni biraz yansitiyor”, “4-beni cogunlukla yansitryor”, “5-beni
tamamen yansitiyor” seklinde dereceler isaretlenerek yanitlanmaktadir. Olgekten
almabilecek en diisiik puan 18 ve en yiiksek puan 90 olup puanlarin yiiksekligi
bireyin genel erteleme egilimine sahip oldugunu ifade etmektedir. Genel Erteleme
Olgegi'nin faktdr analizleri sonucunda dlgegin iki faktorlii oldugu goriilmiis olup,
bunlar “zamani etkin kullanma” ve “erteleme”dir. Yapilan dondiirme dncesi agikladigt
varyansin %32,96, dondiirme sonrasi acikladig1 varyansin da 41,46 olmasi 6lgegin
tek boyutlu olarak da kullanilabilecegini isaret etmistir. Bu nedenle bu arastirmada
dlcek tek boyutlu olarak kullamlmistir. Olgegin test-tekrar test giivenirlik katsayist
.82 olarak bulunmustur (Cakici, 2003). Bu aragtirma kapsaminda elde edilen dl¢lime
iligkin i¢ tutarlhilik katsayisi ise .61 olarak elde edilmistir.

Akademik Erteleme Olcegi. Cakici (2003) tarafindan gelistirilen &lgek
Ogrencilerin yasantilarinda yapmakla sorumlu olduklari gorevleri iceren (ders
caligma, sinava hazirlanma, 6dev yapma gibi) 12’si olumsuz, 7’si olumlu olmak tizere
toplam 19 maddeden olusmaktadir. Olgekteki maddeler “beni hi¢ yansitmiyor (1)”,
“beni ¢ok az yansitiyor (2)”, “beni biraz yansitiyor (3)”, “beni ¢gogunlukla yansitiyor
(4)”, “beni tamamen yansitiyor (5)” seklinde dereceler ile yanitlanmaktadir. Olgekten
almabilecek en diisiik puan 19 ve en yiiksek puan 95°dir. Olgekten alman yiiksek
puan 6grencinin akademik erteleme egilimi gosterdigini ifade etmektedir. Akademik
erteleme Olceginin i¢ tutarlilik giivenirlik katsayist .92 olarak bulunmustur (Cakict,
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2003). Bu arastirma kapsaminda elde edilen 6l¢iime iliskin i¢ tutarlilik katsayis1 ise
.62 olarak elde edilmistir.

Kigsisel bilgi anketi. Anket bu arastirma kapsaminda arastirmaci tarafindan
hazirlanmistir. Bu ankette arastirmaya katilan 6grencilerin cinsiyeti, yasi, akademik
ortalamasi, giinliik internet kullanim siiresi, internete baglanma araci ve amaci,
internette oyun oynayip oynamama durumu, internette ka¢ kisilik ve ne tiir
oyunlar oyunlar1 tercih ettigi, giinliik oyun oynama siiresi ile internet hakkindaki
genel ve olumlu-olumsuz goriisleri hakkinda bilgi elde etmeyi amaglayan sorular
bulunmaktadir.

Islem

Arastirma icin 2014-2015 Egitim-6gretim yili bahar doneminde Eskisehir il
Milli Egitim Midirliiglinden izin alimmistir. Alinan izin sonrasinda uygulamaya
baslanmadan 6nce 0grencilere aragtirmanin amaci, dlgek kitapgiginin doldurulmasi
ile ilgili bilgiler verilmistir. Ogrencilerin arastirmaya goniillii katilimi dikkate
almarak uygulama yapilmistir. Uygulamaya 1504 Ogrenci katilmistir. Ancak
veriler toplandiktan sonra yapilan kontrollerde 300 6grencinin dlgek kitapgigini
yonergeye uygun tamamlamadigi belirlenmis ve bu 6grencilerin verileri aragtirma
kapsami1 disinda tutulmustur. Ayrica 116 6grenciye ait verilerin ise ug degere sahip
oldugu tespit edilmis ve bunlar da analize dahil edilmemistir. Arastirma verilerinin
¢oziimlenmesinde SPSS 16 paket programi kullanilmigtir. Verilerin analizi; betimsel
istatistikler, Pearson korelasyon analizi, varyans analizi kullanilarak yapilmistir.
Ayrica arastirmacilar tarafindan anketteki agik uglu sorulara iliskin yanitlar i¢in
icerik analizi yapilmistir. Bu gercevede, ilk aragtirmaci tarafindan yanitlar igerikleri
baglaminda temalandirilmis, bu temalandirmaya iliskin giivenirlik kontrolii ise ikinci
aragtirmaci tarafindan saglanmistir. Arastirmada 6nem diizeyinin .05 olarak alinmasi
kararlastirilmigtir. Pearson korelasyon katsayilarinin degerlendirilmesinde ise Cohen
(1988’den akt., Pallant, 2013) tarafindan onerilen .10 ile .29 arasi1 diisiik, .30 ile .49
arasi orta, ve .50 ile 1 aras1 yiiksek olciit degerleri dikkate alinmigtir.

Bulgular

Arastirmada elde edilen bulgular (1) ergenlerin genel internet kullanimi ve
problemli internet kullanim diizeyi, (2) ergenlerin internet ortaminda oyun oynama
davraniglar, (3) ergenlerin giinliik ortalama internet kullanim stireleri ve problemli
internet kullanimi ile genel erteleme ve akademik erteleme davranisi arasindaki
iligkiler ve (4) ergenlerin internet hakkindaki goriigleri olmak tizere dort ana baglik
halinde sunulmustur.
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Ergenlerin Genel internet Kullammi ve Problemli internet Kullamim
Diizeylerine Yonelik Bulgular

Aragtirmada ergenlerin internet ve problemli internet kullanim diizeyleri
incelenmistir. Bu amagla oncelikle ergenlerin giinliikk ortalama internet kullanim
stiresi ve glinliik ortalama internet kullanim siiresinin problemli internet kullanimi ile
iligkisi incelenmigtir. Sonrasinda ergenlerin en ¢ok hangi ara¢ yardimiyla internete
baglandiklar1 ve baglandiklari araglara gére problemli internet kullanim diizeyleri
incelenmistir. Bunu takiben ergenlerin en ¢ok hangi amaglar i¢in internet kullandigi
ve bu amagclar agisindan problemli internet kullanim diizeyine yonelik bulgular elde
edilmistir.

Ergenlerin giinliilk ortalama internet kullanim siiresine ve problemli
internet kullamim diizeyi ile iliskisine yonelik bulgular. Arastirmada ergenlerin
glinliik ortalama internet kullanim siirelerinin belirlenmesi amaglanmistir. Bu amag
dogrultusunda ergenlerin giinlitk ortalama kag saat internet kullandiklarma iligkin
elde edilen betimsel istatistikler Tablo 1’de verilmistir.

Tablo 1

Ergenlerin Giinliik Ortalama Internet Kullanim Siirelerine Yonelik Betimleyici Istatistikler

Giinliik ortalama 0 5 s En Diisiik En Yiiksek Yiizdelikler
internet kullanim siiresi (dakika) (saat) %25 %50 %75
(saat olarak) 1070 3.42 3.03 0.30 15 2 3 5

Tablo 1°de goriildiigii gibi ergenlerin giinliikk ortalama internet kullanim siireleri
en az 30 dakika ile en fazla 15 saat araliginda degismektedir. Ergenlerin giinliik
internet kullanim siiresi ortalamalarinin 3,42 saat ve standart sapmasinin ise 3.03
oldugu goriilmektedir. Tablo 1’e bakildiginda, ergenlerin giinliik internet kullanim
stirelerinin ortalamalar1 agisindan; ilk %25’lik grubun (n = 463) giinde ortalama iki
saat ve altinda internet kullandigz; ikinci %25°lik grubun (n = 173) giinde ortalama ii¢
saat ve altinda internet kullandig, ticlincii %25°1ik grubun (n = 224) giinde ortalama
bes saat ve altinda internet kullandigi; son %25°lik grubun (n = 210) ise giinde
ortalama bes saatin {lizerinde internet kullandigi goriilmektedir.

Arastirmada ergenlerin gilinliik ortalama internet kullanimi siiresi ile problemli
internet kullanim diizeyi arasindaki iliski de belirlenmistir. Hesaplanan Pearson
korelasyon analizi sonuglar1 bu degiskenler arasinda pozitif yonde orta diizeyde
(r=.35, p<.001) anlaml bir iligkinin oldugunu ortaya koymustur. Bu sonug internet
kullanim siiresi arttik¢a problemli internet kullaniminin da arttigina iliskin bir fikir
vermesi agisindan énemlidir.

Ergenlerin internete baglanmada en ¢ok kullandiklari araclar ve bu araclara
gore problemli internet kullanimi diizeyinin incelenmesine yonelik bulgular.
Arastirmada ergenlerin en ¢ok hangi araglarile internete baglandiklari da arastirilmistir.
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Elde edilen arastirma sonuglarina gore ergenlerin ilk sirada %77,02’lik (n=831) oran
ile cep telefonundan, ikinci sirada %12.23’liik (n = 132) oran ile sabit bilgisayardan,
ticiincii sirada ise %9,64°liik (n = 104) oran ile tasinabilir bilgisayarlardan internete
baglandiklar: tespit edilmistir. Elde edilen bulgulara bakildiginda ergenlerin %2’tinden
fazlasinin cep telefonundan internete baglandigi dikkati ¢ekmektedir.

Arastirmada ergenlerin internete baglanmada en ¢ok kullandiklar: araglara gore
problemli internet kullanim puanlarinin farklilasip farklilasmadigini belirlemek de
amaclanmistir. Bu gercevede elde edilen sonuglara bakildiginda, sabit bilgisayarlardan
internete baglanan ergenlerin problemli internet kullanim puanlarinin ortalamalarinin
(X = 68,00) ilk sirada yer aldigi belirlenmistir. Bunu ikinci sirada cep telefonundan
(X = 66,85) ve liglincli sirada da tasinabilir bilgisayardan (X = 61,22) baglananlarin
izledigi ortaya ¢ikmistir. Gozlenen bu ortalamalarin anlamli bir bi¢imde farklilagip
farklilasmadigi tek yonlii varyans analizi ile incelenmistir. Bu amagla ilk once
puanlarin varyanslarmin homojen oldugu Levene testi ile belirlenmis [F(2,1064)
= .84, p = .43] ve sonrasinda tek yonli varyans analizi gerceklestirilmistir. Tek
yonlii varyans analizine iliskin elde edilen sonuglar internete baglanirken en ¢ok
kullanilan arag tiirline iliskin gruplar arasinda 6nemli bir farklilik oldugunu ortaya
koymustur [F = (2,1064) = 3.11, p = .04]. Bu ¢ercevede ergenlerin internete
baglanmada kullandiklari ara¢ tiirline gore gruplar arasindaki bu farkin kaynagi
Tukey HSD Testi ile belirlenmis ve arastirmaya katilan ergenlerden internete cep
telefonu ile baglananlarin problemli internet kullanim puani ortalamasi (X = 66.85)
ile taginabilir bilgisayardan internete baglanan ergenlerin problemli internet kullanim
puani ortalamasi (X = 61.22) arasindaki fark anlamli bulunmustur. Diger yandan sabit
bilgisayar ile cep telefonu ve tasinabilir bilgisayar kullanan ergenlerin problemli
internet kullanim puani ortalamalar1 arasindaki karsilastirmalarda ise anlamli bir
farklilik ortaya ¢ikmamastir.

Ergenlerin internete en cok baglandiklar1 amaclar ve bu amacglara gore
problemli internet kullammmi diizeyinin incelenmesine yonelik bulgular.
Arastirmada ergenlerin internete en ¢ok hangi amaclar i¢in baglandiklar1 ve bu
amaglar acisindan problemli internet kullanim diizeyi aragtirilmistir. Elde edilen
sonuglar incelendiginde ergenlerin internete baglanirken en c¢ok kullanilan amaca
gore problemli internet kullanimi puani ortalamalarinin en yiiksek oldugu grubun,
eglenmek-vakit gecirmek (X = 68.90) amagl kullanan ergenlerin olusturdugu
belirlenmistir. ikinci sirada ise iletisim kurmak (X = 68,39) amagli kullanan ergenlerin
olusturdugu ve iiciincii sirada da bilgi elde etmek (X = 53.89) amagh kullanan
ergenlerin olusturdugu ortaya ¢ikmistir.

Gozlenen bu ortalamalarin anlamli bir bigimde farklilagip farklilagmadigi tek
yonlii varyans analizi ile incelenmistir. Bu amagla, ilk 6nce puanlarin varyanslarinin
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homojen oldugu Levene testi ile belirlenmis [F(2,1042) = 1.76, p = .17] ve
sonrasinda tek yonlii varyans analizi ger¢eklestirilmistir. Analize iligkin elde edilen
sonuglar internet kullaniminda en g¢ok kullanilan amaca goére problemli internet
kullanimi1 puanlarinin gruplar arasinda énemli bir farkliligin oldugu tespit edilmistir
[F=(2,1042)=31.04, p=.001]. Sonrasinda kullanim amacina gore gruplar arasindaki
bu farkin kaynagini belirlemek iizere Tukey HSD Testi yapilmis ve ergenlerden hem
interneti “eglenmek/vakit gecirmek” (X = 68.90) amacl kullananlarin hem de “iletisim
kurmak” (X = 68.39) amacl kullanan ergenlerin de “bilgi elde etmek” (X = 53.89)
amach internet kullanan ergenlere gdre problemli internet kullanim diizeylerinin
onemli olctide farkli oldugu ortaya ¢cikmistir (p <.001).

Ergenlerin Internet Ortaminda Oyun Oynama Davramslar1 ve Problemli
internet Kullanimi

Arastirmada ergenlerin internette oyun oynama davraniglart da incelenmistir. Bu
amacla oncelikle ergenlerin internette oyun oynayip oynamadiklari ve oyun oynama
davraniginin problemli internet kullanimi ile iligkisi incelenmistir. Sonrasinda
internette oyun oynama siiresi ve bu siire ile problemli internet kullanim1 arasindaki
iligki ele alinmistir. Daha sonrasinda oyun oynayanlarin internetteki oynanan
oyunlardaki oyuncu sayisina gore tercih ettikleri oyun tiirleri ve bu oynanan oyunlarin
problemli internet kullanimi ile iligkisi arastirilmistir. Bunu takiben ise ergenlerin
internette oyunlarin temasina gore ne tiir oyunlari tercih ettikleri ve oyunun temasinin
problemli internet kullanimi ile iliskisi ele alinmistir. Bu ¢ercevede elde edilen
bulgular asagida sunulmustur.

Ergenlerin internette oyun oynama durumlari ve buna goére problemli
internet kullanimi diizeyinin incelenmesine yonelik bulgular. Arastirmada
ergenlerin internette oyun oynayip oynamama durumlari da aragtirilmigtir. Ergenlerin
%75,5’inin (n = 821) internette oyun oynadigi, %24,5’inin (n = 266) ise internette
oyun oynamadigi tespit edilmistir. Dolayisiyla her dort ergenden iigliniin internette
oyun oynadig1 ifade edilebilir. Bu sonug¢ ergenler arasinda internette oyun oynama
davraniginin  oldukga yiiksek oldugunu gostermektedir. Ayrica internette oyun
oynama davranigina gore problemli internet kullanim puanlar1 bagimsiz gruplar
icin t testi ile karsilagtirilmistir. Analiz sonuglarinda ergenlerin problemli internet
kullanim puanlarmin, internette oyun oynama davraniglarina gore Onemli bir
farklilik gosterdigini ortaya koymustur [ = 5.56, p = .001]. Bdylece internette oyun
oynayan ergenlerin problemli internet kullanim puanlar1 ortalamasi (X = 68,61),
internette oyun oynamayanlarin problemli internet kullanim puanlari ortalamasindan
(X =59,71) anlaml bir bi¢imde daha ytiksek oldugu belirlenmistir.

Ergenlerin internette giinliik ortalama oyun oynama siiresi ve problemli
internet kullanim diizeyi ile iligkisine yonelik bulgular. Arastirmada ergenlerin
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giinliikk ortalama internette oyun oynama siireleri de belirlenmistir. Bunun i¢in de
ergenlere giinde ortalama internette kag¢ saat oyun oynadiklart sorusu yoneltilmistir.
Bu ¢ergevede elde edilen bulgular Tablo 2’de sunulmustur.

Tablo 2

Ergenlerin Giinde Ortalama Ne Kadar Siireyle Internet Kullandiklarina Iligkin Bulgular

internette giinlik _ En diisik En yiiksek Yiizdelikler
0.1.'tala‘ma oyun oynama X § (dakika) (saat) %25 %50 %75
stiresi

(saat olarak) 784  1.74 1.66 15 11 1 1 2

Tablo 2’de goriildiigii gibi ergenlerin giinliik ortalama internette oyun oynama siireleri
en az 15 dakika ile en yiiksek 11 saat arasinda degismektedir. Ergenlerin internette
glinliik ortalama oyun oynama siiresi ortalamalarinin 1,74 saat ve standart sapmasinin
ise 1,66 oldugu goriilmistiir. Tablo 2’ye bakildiginda ergenlerin giinliik internette oyun
oynama siirelerinin ortalamalart agisindan birinci %25°lik grubun (n = 158) ve ikinci
%25’lik grubun (n = 9) internette giinliik ortalama 1’er saat ve altinda oyun oynadigy,
tiglincli %25°lik grubun (n = 335) internette giinlitk ortalama iki saat ve altinda oyun
oynadig1 ve son %25’lik grubun (n = 256) internette giinliik ortalama iki saatin tizerinde
oyun oynadig1 goriilmektedir. Elde edilen bulgulara bakildiginda grubun son %25’lik
kismindaki ergenlerin giinliik ortalama internette oyun oynama siireleri incelendiginde
grubun %7,14’iniin (n = 56) internette giinliik ortalama bes saat ve lizerinde oyun
oynamaya zaman ayirdig1 goriilmektedir. Bu bulgu ergenlerin internette oyun oynamaya
ayirdiklari bu siirenin, internette giinliik oyun oynama siiresi ortalamalarindan (X = 1,74)
ti¢ kat daha fazla olmas1 agisindan oldukca dikkati gekmektedir.

Arastirmada ergenlerin internette giinlilk ortalama oyun oynama siiresi ile
problemli internet kullanim diizeyi arasinda ise pozitif yonde orta diizeyde (r = .31,
p < .001) anlaml1 bir iliski bulunmustur. Bu sonug internette oyun oynama siiresi
arttik¢a problemli internet kullaniminin da arttigina iligkin bir fikir vermesi agisindan
onemlidir.

Ergenlerin internette oynadiklar1 oyundaki oyuncu sayisi ve bu oyuncu
sayisina gore problemli internet kullanim diizeyinin incelenmesine ydnelik
bulgular. Aragtirmada ergenlere internette oynadiklari oyunlardaki oyuncu sayisina
gore hangi oyunlart tercih ettiklerine iliskin kapali uglu soru (“tek kisiyle oynananlar”,
“iki kisiyle oynananlar”, “ikiden fazla kisiyle oynananlar”) yoneltilmistir. Analiz
sonucunda ergenlerin internette en ¢ok tek kisiyle oynanan oyunlari tercih ettikleri
(%56,5) belirlenmistir. Bunu ikiden fazla kisiyle oynanan oyunlar (%35,63) takip
etmektedir. En az tercih edilen oyunlarin ise iki kisiyle oynanan oyunlar (%7,88)
oldugu goriilmektedir. Dolayisiyla ergenlerin yarisindan fazlasinin tek kisiyle
oynanan oyunlari tercih ettikleri tespit edilmistir. Bu bulgudan hareketle ergenlerin
internette tercih ettikleri oyunlar1 tek baslarina oynadiklar1 ve dolayisiyla oyun
oynarken bireysel oyunlari tercih ettikleri ifade edilebilir.
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Arastirmada ergenlerin internette oynadiklart oyundaki oyuncu sayisina gore
problemli internet kullanim puanlarinin anlamli bir bigimde farklilagip farklilagmadigimn
belirlemek de amaglanmustir. Bu ¢ercevede gozlenen ortalamalarin anlamli bir bigimde
farklhilagip farklilagmadigi tek yonlii varyans analizi ile incelenmesi amaglanmis,
ancak varyanslarin homojen olmamasi [F(2,797) = 5.22, p = .006] nedeniyle Welch
testi sonuglar1 dikkate alinmistir. Analiz sonucunda Welch testinin sonuglarinin énemli
oldugu bulunmustur [Welch Testi: F(2,168) = 6.92, p = .001]. Sonrasinda internette
oynanan oyundaki oyuncu sayisina iligkin gruplar arasindaki ortaya ¢ikan anlamli
farkliligin hangi gruplardan kaynaklandigimni belirlemek igin ise Tamhane’s Testi
kullanilmigtir. Test sonuglarina gore aragtirmaya katilan ergenlerin internette oynadiklari
oyundaki oyuncu sayisina gore ikiden fazla kisiyle oynanan oyunlari oynayan
ergenlerin problemli internet kullanim puani ortalamalar (X = 72,83) ile tek kisilik
oynanan oyunlar1 oynayan ergenlerin problemli internet kullanim puani ortalamalar
(X = 67,03) arasindaki fark anlamli bulunmustur. Diger yandan tek kisiyle oynanan
oyunlart oynayan ergenlerin problemli internet kullanim puani ortalamalart (X = 67,03)
ile iki kisiyle oynanan oyunlari tercih eden ergenlerin problemli internet kullanim puani
ortalamalar1 ve iki kisiyle oynanan oyunlar tercih eden ergenlerin problemli internet
kullanim puani ortalamalari (X = 65,72) ile ikiden fazla kisiyle oynanan oyunlari tercih
eden ergenlerin problemli internet kullanim puan ortalamalar1 (X = 72,83) arasindaki
karsilagtirmalarda ise anlamli bir farklilik bulunmamistir. Bu bulgular ¢ergevesinde
ikiden fazla oyuncu ile oynanan oyunlart oynayan ergenlerin problemli internet
kulanim diizeylerinin tek kisiyle oynanan oyunlari tercih edenlere goére yiiksek oldugu
ortaya ¢ikmustir. Bir bagka ifadeyle iki kisiden fazla oynanan grup oyunlarini tercih
eden ergenlerin problemli internet kullanimina daha ¢ok sahip olduklari sdylenebilir.

Ergenlerin internette oynadiklar1 oyunun temasi ac¢isindan en ¢ok tercih
ettikleri oyunlar ve bu oyunlara gore problemli internet kullanim diizeyinin
incelenmesine yonelik bulgular. Arastirmada ergenlerin internette oynadiklari
oyunlarin temasma gore en ¢ok ne tiir oyunlart oynadiklarimin belirlenmesi
amaglanmistir. Elde edilen bulgulara gore internette oyun oynayan ergenlerin
oynadiklart oyunun temasia (strateji, zeka, yaris, futbol, savag) gore en ¢ok
(%41,44) strateji oyunlarini oynadig1 belirlenmistir. ikinci sirada %22,04°liik oran ile
zeka oyunlarini oynayan ergenlerin oldugu ortaya ¢ikmistir. Bu iki oyunu %14,11°1ik
oran ile yaris oyunu izlemektedir. Futbol oyunlarim1 oynayanlarin ise %10,581ik
bir orani olusturdugu bulunmustur. Elde edilen bu sonuglara gore internette oyun
oynayan ergenlerin yaklasik yarisina yakininin strateji oyunlarin1 oynadiklari ifade
edilebilir. Ayrica ergenler arasinda en ¢ok oynanan strateji oyununun, ikinci siradaki
oyun tiirlinlin yaklagik iki kat1 kadar daha ¢ok oynandigi da ifade edilebilir.

Aragtirmada ergenlerin internette oynadiklart oyunun temasina goére problemli
internet kullanim puanlarimin anlamli bir bigimde farklilasip farklilagmadigin
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belirlemek de amaglanmistir. Bu ¢ercevede, internette oynanan oyunun temasina
gore problemli internet kullanim puani ortalamalarinin anlamli bir bigimde farklilagip
farklilagsmadig1 tek yonlii varyans analizi ile incelenmistir. Analiz 6ncesi puanlarin
varyanslariin homojen oldugu belirlenmis [F(4,727) = 2.34, p = .054] ve analiz
gergeklestirilmistir. Analiz sonucunda internette oynanan oyunlarin temasina iligskin
gruplar arasinda anlamli bir farklilik olmadig: ortaya ¢ikmustir [F (4,727) = 2.104,
p =.08)]. Boylece ergenlerin internette oynadiklar1 oyunun temasina gore problemli
internet kullanimlariin anlamli bi¢imde farklilagmadigi ortaya ¢ikmistir. Dolayisiyla
ergenlerin internette oynadiklari oyunlarin temasinin ergenlerin problemli internet
kullanim davranislarinin belirlenmesinde 6nemli bir faktor olmadigi sdylenebilir.

Ergenlerin Giinliik Ortalama internet Kullamm Siiresi, Giinliik Internette
Oyun Oynama Siiresi, Problemli internet Kullanim Diizeyi ile Genel Erteleme
ve Akademik Erteleme Diizeyleri Arasindaki Iliskiye Yonelik Bulgular

Arastirmada ergenlerin giinliik ortalama internet kullanim siiresi, giinliik internette
oyun oynama siiresi, problemli internet kullanim diizeyi ile genel erteleme ve
akademik erteleme diizeyleri arasindaki iligkilerin incelenmesi amaglanmistir. Bu
cergevede elde edilen bulgular Tablo 3’te sunulmustur.

Tablo 3
Ergenlerin Giinliik Ortalama 1hternej Kullamm Siiresi, Giinliik Ortalama Internette Oyun Oynama Siiresi,
Problemli Internet Kullanim Diizeyi Ile Genel Erteleme ve Akademik Erteleme Diizeyleri Arasindaki Iliskileri

1 2 3 4 5
1- Giinliik ortalama internet kullanim siiresi - A3Fx - 35%* .02 A1F*
2- Giinliik ortalama internette oyun oynama siresi - - S1FE11* 10%*
3- Problemli internet kullanimi - - - d6%F 27
4- Genel erteleme - - - - 39%*

5- Akademik erteleme - - -

*p <.01, **p <.001.

Tablo 3’te goriildiigii gibi ergenlerin giinliik ortalama internet kullanim siiresi ile
giinliik ortalama internette oyun oynama siiresi arasinda (r = .43, p <.001) ve ergenlerin
giinliik ortalama internet kullanim siiresi ile ergenlerin problemli internet kullanimlar
arasinda (r = .35, p < .001) pozitif yonde orta diizeyde anlamli bir iliskinin oldugu
gortilmektedir. Ergenlerin giinliik internette ortalama oyun oynama siiresi ile problemli
internet kullanimlar1 arasinda pozitif yonde orta diizeyde (r = .31, p <.001) anlaml1 bir
iligkinin oldugu bulunmustur. Ergenlerin giinliik ortalama internet kullanim siiresi ile
genel erteleme diizeyi arasinda anlamli bir iliskinin olmadig1 goriilmiistiir. Ergenlerin
giinliik ortalama internette oyun oynama siiresi ile genel erteleme diizeyi arasinda
(r=".11, p <.01) ve ergenlerin problemli internet kullanim ile genel erteleme diizeyi
arasinda (r = .16, p <.001) pozitif yonde diisiik diizeyde anlamli bir iligkinin oldugu
ortaya ¢ikmistir. Bunun yani sira ise ergenlerin giinliik ortalama internette oyun
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oynama sliresi ile akademik erteleme diizeyi arasinda (r = .10, p <.01) ve problemli
internet kullanimlari ile akademik erteleme diizeyi arasinda (r = .27, p <.001) pozitif
yonde diisiik diizeyde anlamli bir iligkinin oldugu gézlenmistir. Ergenlerin giinliik
ortalama internet kullanim siiresi ile akademik erteleme diizeyi arasinda da pozitif
yonde diisiik diizeyde anlamli bir iliskinin oldugu gorilmistiir (r = .11, p < .001).
Ergenlerin genel erteleme diizeyi ile akademik erteleme diizeyi arasinda ise pozitif
yonde orta diizeyde anlamli bir iliskinin oldugu bulunmustur (r = .39, p <.001).

Aragtirmada genel erteleme ile akademik erteleme diizeyleri arasinda anlaml
bir iligkinin oldugunun ortaya c¢ikmasinin ergenlerin erteleme davranislarina
yonelik bilgi vermesi agisindan dikkate deger bir bulgu oldugu ifade edilebilir.
Ayrica elde edilen bulgularda; giinliik ortalama internet kullanim siiresi, giinliik
ortalama internette oyun oynama siiresi ve problemli internet kullanim diizeyi
arasinda diisiik diizeyde de olsa pozitif yonde anlamli bir iliskinin oldugunun ortaya
¢ikmasmin dikkati ¢ektigi gozlenmektedir. Buna ilaveten ergenlerin problemli
internet kullanimlar: ile genel erteleme ve akademik erteleme diizeyleri arasinda
diigiik olmakla birlikte anlamli bir iligkinin oldugunun ortaya ¢ikmasinin da dikkate
deger bir bulgu oldugu ifade edilebilir.

Ergenlerin internet Hakkindaki Diisiinceleri ve internetin Kendileri Uzerindeki
Etkisine Yonelik Algilarina iliskin Bulgular

Arastirmada, ergenlerin internet hakkindaki goriisleri ve internetin kendileri
iizerindeki etkisine yonelik algilar1 da incelenmistir. Bu ¢ergevede, ergenlerin internet
hakkindaki genel goriislerini belirlemek i¢in ergenlere agik uglu sorular sorulmustur.
Ergenlere sorulan bu agik u¢lu sorulardan elde edilen verilerin ¢dziimlemeleri “igerik
analizi” ile yapilmistir. Bu g¢ercevede, ilgili soruya iligkin yanitlar ilk aragtirmaci
tarafindan icerikleri baglaminda temalandirilmis, bu temalandirmalara iligkin
iceriksel kontrol ikinci arastirmaci tarafindan saglanmustir. Icerik analizi sonucunda
elde edilen bulgular asagida sunulmustur.

Ergenlerin internet hakkindaki genel olarak goriislerine iliskin bulgular.
Arastirmada, ergenlerin internet hakkindaki genel goriislerini belirlemek icin ergenlere
“Internet hakkinda ne diisiiniiyorsunuz?” agik uglu sorusu yéneltilmis ve sonrasinda
icerik analizi ile elde edilen temalara iligkin bulgular Tablo 4’te sunulmustur.
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Tablo 4

Ergenlerin Internet Haklandaki Genel Goriislerine Yonelik Bulgular

Ergenlerin internet hakkindaki genel goriisleri n %
Internet bilgi elde etme aracidir 231 21,23
Internet yararlidir 188 17,28
internet hem yararli hem zararhdir 187 17,19
Internet eglenme aracidir 147 13,51
Internet amaca uygun kullanilirsa iyidir 140 12,87
Internet iletigim kurma aracidir 129 11,86
internet zararhidir 55 5,06
Internet hayati kolaylastirir 43 3,95
Internet gereklidir 26 2,39
Internet vazgegilmez bir aragtir 23 2,11
Internet ihtiyagtir 22 2,02
Internet sorumluluklari ertelemeye neden olur 22 2,02
Internet gereksizdir 14 1,29
Internet fazla kullanilirsa zararly/ az kullanilirsa yararli olur 12 1,10
Internet hayalleri gergeklestirme aracidir 2 0,18

Tablo 4’te gorildiigii gibi ergenlerden 231°1 (%21,23) internetin bilgi elde etme
araci oldugunu, 188’1 (%17,28) internetin yararli oldugunu, 187’si (%17,19) internetin
hem yararli hem zararli oldugunu diisiindiiklerini belirtmislerdir. Ergenlerden sadece
2’s1 (9%0,18) internetin hayalleri gergeklestirme aract oldugunu betimlemektedirler.

Ergenlerin internetin kendilerine olan olumlu etkilerine yonelik goriisleri.
Arastirmada ergenlerin internetin kendilerine olan olumlu etkilerinin neler oldugunu
belirlemek icin ergenlere “Internetin size ne gibi olumlu etkileri oluyor?” agik uclu
sorusu yoneltilmis ve sonrasinda igerik analizi ile elde edilen temalara iliskin bulgular
Tablo 5’te sunulmustur.

Tablo 5

Ergenlerin Internetin Kendilerine Olumlu Etkisine Yénelik Diisiincelerine Iliskin Bulgular

Ergenlerin internetin olumlu etkilerine yonelik diisiinceleri n %
Internet bilgi elde etmemi saglar 866 79,59
Internet iletisim kurmam saglar 253 23,26
Internet eglenmemi saglar 234 21,51
Internet kendimi gelistirmemi saglar 13 1,19
Internet yabanci dilimi gelistirmemi saglar 9 0,83
Internet gesitli 6demeler ve online alis veris yapmami saglar 6 0,55
Internet kendimi 6zgiir hissetmemi saglar 3 0,28

Tablo 5’te goriildiigii gibi ergenlerden 866’s1 (%79,59) internetin kendilerini bilgi
sagladigini, 253’1 (%23,26) internetin iletisim kurmalarint sagladigini, 234’0 de
(%21,51) internetin kendilerini eglendirdigini ifade etmistir. Ergenlerden sadece 3’1
(%0,28) “Internetin kendisini 6zgiir hissettirdigini belirtmistir. Ergenlerin internet
hakkindaki genel goriislerinde birinci sirada “internet bilgi aracidir” temasinin yer
almasi ile ergenlerin internetin kendilerine olumlu katkisina yoénelik diistincelerinde
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de ilk sirada “internet bilgi elde etmemi saglar” temasmin bulunmas: ergenler
icin internetin olumlu katkisinin oldugunu gostermesi agisindan dnemli oldugu
disiiniilmektedir.

Ergenlerin internetin kendilerine olan olumsuz etkilerine yonelik goriisleri.
Aragtirmada ergenlerin internetin kendilerine olan olumsuz etkilerinin neler oldugunu
belirlemek icin ergenlere “Internetin size ne gibi olumsuz etkileri oluyor?” acik uclu
sorusu yoneltilmis ve sonrasinda igerik analizi ile elde edilen temalara iliskin bulgular
Tablo 6’da sunulmustur.

Tablo 6

Ergenlerin Internetin Kendilerine Olumsuz Etkisine Yonelik Diisiincelerine Iliskin Bulgular

Internetin ergenler iizerindeki olumsuz etkisi n %
Internet zaman kaybetmeme neden oluyor 574 52,78
Internet saglik problemleri yasamama neden oluyor 135 12,41
Internet bagimlilik yapyor 109 10,02
Internet okul basarimi olumsuz etkiliyor 62 5,70
Internet beni sosyal hayattan uzaklastirtyor 51 4,69
Internet islerimi ertelemene neden oluyor 34 3,13
Internet beni uygun olmayan grsel igeriklere maruz birakiyor 33 3,03
Internet kisisel bilgilerimin gizliligi agisindan giivenli degildir 23 2,11
Internet aile iliskilerimin bozulmasina neden oluyor 16 1,47
Internet diisiincelerimi olumsuz etkiliyor 11 1,01
internet maddi zarara ugramama neden oluyor 4 0,37

Tablo 6’da goriildiigi gibi ergenlerin 574’1 (%52,78) internetin kendilerine zaman
kaybettirdigini betimlemislerdir. Bu sayinin ¢aligma grubunun yarisindan fazla olmasi
ve ilk sirada yer almas1 dikkati ¢ekmektedir. Internetin olumsuz etkilerinde ikinci
stirada ergenlerin 135’inin (%12,41) belirttigi internetin gesitli saglik problemlerine
neden oldugu temasmin ve iiclincli sirada ise ergenlerin 109’unun (%10,02)
belirttigi internetin bagimlilik yaptigi temasinmn oldugu goriilmektedir. Internetin
zaman kaybettirdigine iliskin diislincesini belirtenlerin arastirma grubunun yarisin
olusturmasi internet ile ilgili olarak ergenlerin zaman kontroliinde sorun yasadigini
gostermesi agisindan 6nemli bir sonug oldugu ifade edilebilir.

Tartisma ve Sonu¢

Mevcut arastirma bulgularina gore ergenlerin giinliik ortalama internet kullanim
stiresinin, 3.42 saat oldugu goriilmektedir. Ayn1 zamanda arastirma grubunun ilk
%25’lik dilimindeki ergenlerin sayisinin 463 oldugu ve giinde ortalama iki saat ve
altinda internet kullandig8i; son %25°lik dilimindeki ergenlerin sayisinimise 210 oldugu
ve giinde ortalama bes saat ve tizerinde internet kullandig1 gortilmektir. Alan yazinda
internet kullamim siiresini belirlemeye yonelik yapilan ¢aligmalarda ise arastirma
grubunun %27’sinin (Cinar, 2015), %62’sinin (Dikme, 2014), %44 {iniin (Ozolgun
Kurt, 2014), %62’sinin (Bayhan, 2011) ve %29’unun (Nalva & Anand, 2003)
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giinliik ortalama yaklagik 1-2 saat internet kullandig1 goriilmiistiir. Yapilan mevcut
aragtirmada da arastirma grubunun %?25’lik dilimini olusturan ergenlerin giinliik
ortalama yaklagik iki saat ve altinda internet kullandigi dikkate alindiginda daha
Onceden yapilan aragtirma sonuglaria yakin bir sonug elde edildigi goriilmektedir.
Ayrica ¢alisma grubunun %25’inin (Dikme, 2014) ve %17’sinin (Cinar, 2015) giinlitk
ortalama bes saat ve lizerinde internet kullandig1 sonucu elde edilen arastirmalarin
mevcut ¢caligma grubunun %25’inin bes saat ve lizerinde internet kullandig1 sonucunu
destekler nitelikte oldugu goriilmektedir.

Mevcut arastirmada ergenlerin giinlilk ortalama internet kullanim siiresiyle
problemli internet kullanimi arasinda pozitif yonde orta diizeyde anlamli bir
iliskinin oldugu bulunmustur. Mevcut arastirmada elde edilen bu sonug ile internet
kullanma siiresi arttikca problemli internet kullaniminin da arttigini ortaya koyan
diger calismalardan elde edilen sonuglarin birbiriyle tutarli oldugu goriilmektedir
(Anderson, 2010; Bayhan, 2011; Cinar, 2015; Gokcearslan & Giinbatar, 2012;
Nalwa & Anand, 2003; Ozolgun Kurt, 2014; Tanriverdi, 2012; Waldo, 2014;
Yilmaz ve ark., 2014). Dolayisiyla genel olarak arastirma sonuglarina bakildiginda
internet kullanim siiresi arttik¢a problemli internet kullanim diizeyinin de artmasi
nedeniyle ergenlerin 6zellikle saglikli internet kullanimlar igin siireyi kontrol
etmeleri ve bilingli kullanicilar olmalar1 konusunda bilgilendirilmelerinin oldukga
yararli olabilecegi sOylenebilir.

Ergenlerin internete baglanirken kullandiklari araglardan ilk sirada (%77,02) cep
telefonu, ikinci sirada (%12,23) sabit bilgisayar, ligiincii sirada (%9,64) ise tagiabilir
bilgisayarin yer aldigi tespit edilmistir. Bu bulgularin internete cep telefonuyla
baglananlarin sayisinin fazla oldugunu ortaya koyan ¢aligmalarla tutarlilik gosterdigi
goriilmektedir (Cengizhan, 2013; Doruk, 2007; Sarikaya & Seferoglu, 2013). Ayrica
mevcut arastirmada internete baglanirken en ¢ok kullanilan ara¢ tiiriiniin 6nemli
bir faktor oldugu ve kullanilan araca gore problemli internet kullanim diizeyinin
degistigi sonucu elde edilmistir. Kullanilan araglara gore cep telefonundan internet
kullananlarin tagimabilir bilgisayardan internet kullananlara gore problemli internet
kullanim puanlariin anlamli derecede daha yiiksek oldugu goriilmiistiir. Alan yazinda
yapilan bazi aragtirmalarda da problemli internet kullanimi olmayan 6grencilerin
%38,5’1 cep telefonundan internet kullanirken, problemli internet kullanimi olan
dgrencilerin ise %76,5’i cep telefonundan internet kullandiklar1 goriilmiistiir (Ogel,
2012; Ozolgun Kurt, 2014). Yapilan diger iki arastirmada ise lise grencilerinin evden
internete baglananlarin internet bagimliligi puan ortalamalarinin internet kafeden
baglananlara gore anlamli bir sekilde yiiksek oldugu sonucu ortaya ¢ikmustir (Inan,
2010; Cmar, 2015). Dogan’mn (2013) ergenlerle yaptig1 bir diger arastirmada ise
internete baglanma yerlerine gore (internet kafe, ev, okul, diger) internet bagimlilig
diizeyinin istatiksel olarak anlamli bir farklilik gostermedigi ortaya c¢ikmustir.

90



Giinlii, Ceyhan / Ergenlerde Internet ve Problemli Internet Kullanim Davranisinin incelenmesi

Arastirma sonuglarina bakildiginda elde edilen verilerin birbirini destekleyen
sonuglar ortaya koymadigi goriilmektedir. Dolayisiyla mevcut aragtirmada ve daha
onceki yapilan arastirmalarda da goriildiigii gibi internete baglanilan yerin problemli
internet kullaniminda belirleyici bir faktor olmayabilecegi ifade edilebilir. Bununla
birlikte interneti sinirsiz ya da kablosuz ile kullanan ergenlerde problemli internet
kullaniminin daha yiiksek goriilmesi olasidir.

Mevcut aragtirmada ergenlerin internet kullanim amaglarinin ilk sirada “eglenmek/
vakit gecirmek” (%66,08), ikinci sirada “iletisim kurmak”™ (%19,59) ve {igiincii sirada
“bilgi elde etmek” (%16,18) oldugu tespit edilmistir. Genel olarak alan yazindaki
aragtirmalar ile mevcut arastirma sonuglarina bakildiginda interneti kullanma amacina
iligkin ilk ii¢ siranin “eglence-vakit gecirme”, “sohbet” ve “egitim” amacl internet
kullanmak oldugu goriilmektedir (Anderson, 2010; Balci & Ayhan, 2007; Bayhan,
2011; Chen & Fu, 2009; Derin, 2013; Doruk, 2007; Gokgearslan & Giinbatar, 2012;
Giinii¢ & Dogan 2013; inan, 2010; Karaca, 2007; Morahan-Martin & Schumacher,
2000; Niemz, Griffiths & Banyard, 2005; Toraman 2013; Turnalar Kurtaran, 2008;
Yilmaz, 2013; Yilmaz ve ark., 2014). Mevcut arastirmada ergenlerin interneti kullanim
amaci agisindan problemli internet kullanim puanlari ortalamalarina bakildiginda
“eglenmek/vakit gecirmek™ amacl kullanan ergenlerin problemli internet kullanim
puani ortalamalarinin en yiiksek oldugu (X = 68,90), ikinci sirada “iletisim kurmak”
amach kullanan ergenlerin oldugu (X = 68,39), iiciincii sirada da “bilgi elde etmek”
amacl kullanan ergenlerin (X = 53,89) oldugu gériilmektedir. Interneti bilgi elde etme
amaci disinda kullanan ergenlerin problemli internet kullanimlarinin yiiksek oldugunu
gosteren mevcut ¢alisma sonucu ile alan yazindaki bazi calismalar da benzerlik
gostermektedir (Balkaya Cetin, 2014; Sinkkonen, Puhakka & Merilainen, 2014; Yang
& Tung, 2004). Tahiroglu ve arkadaslari (2010), Tsai ve Lin (2003) ve Yilmaz (2013)
tarafindan yapilan arastirmalarda da benzer sonuglar bulunmus ve internet bagimlilig
puan ortalamalarinin; interneti sosyallesmek, oyun oynamak, sohbet etmek ve iletigim
kurmak gibi amaglar i¢in kullananlarda daha yiiksek oldugu goriilmiistiir.

Aragtirmada internette oyun oynayan ergenlerin problemli internet kullanim
diizeyleri internette oyun oynamayanlarin problemli internet kullanim diizeylerinden
anlaml bicimde yiiksek oldugu goriilmektedir. Alan yazindaki bazi arastirmalarda da
mevcut aragtirmada elde edilen sonucu destekleyen bir bigimde internette oyun oynayan
ergenlerin problemli internet kullanim diizeylerinin yiiksek oldugu sonucu elde edildigi
goriilmiistiir (Dogan, 2013; inan, 2010; Tahiroglu ve ark., 2010; Tanriverdi, 2012; Taylan
& Is1k, 2015; Tsai & Lin, 2003; Yilmaz, 2013; Yilmaz ve ark., 2014). Bu bulgular internet
uygulamalarindan oyunun ergenlerin sagliksiz internet kullanimlarinda 6nemli bir
faktor olabildigini isaret etmektedir. Nitekim giinlimiizde internette oyun tiirleri gittikge
cesitlenmekte ve oyun oynama siiresi artmaktadir. Bu ¢er¢evede ozellikle genglerde
bilgisayar ve internet ortamindaki oyun bagimliligi énemli bir sorun olarak karsimiza
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cikmakta ve bunu arastirmaya yonelik ergenler i¢in oyun bagimliligi dl¢eklerinin
gelistirildigi ve uyarlama caligmalarinin yapildigi (Ilgaz, 2015) dikkati ¢ekmektedir.
Ayrica mevcut arastirmada elde edilen bulgular sonucunda ergenlerin internette en ¢ok
tek kisiyle oynanan oyunlari tercih ettikleri (%56,5) goriilmektedir. Bunu ikiden fazla
kisiyle oynanan oyunlar (%35,63) takip etmektedir. En az tercih edilen oyunlar ise
iki kisiyle oynanan oyunlarin (%7,88) oldugu goriilmektedir. Alan yazinda Doruk’un
(2007) oyuncu sayisina gore yaptigi calismada da 6rneklemin %60’ 1mnin bireysel oyun
oynarken, %40’ grupla oyun oynamayi tercih ettikleri sonucu ortaya ¢ikmustir.
Kiran’in (2013) yaptig1 arastirmada ise her giin oyun oynayanlarmm %11,9’u tek
kisilik oyunlari, ara sira oynarim diyenlerin ise %41,9’u tek kisilik oyunlar1 oynadigi
goriilmiistiir. Ergenlerin internette oynadiklari oyunun temasma gore en ¢ok strateji
oyunlarmi grubun %41,44’iiniin oynadig1 goriilmektedir. ikinci sirada %22,04’liik
oran ile zekd oyunlarini oynayan ergenlerin oldugu gdzlenmektedir. Bu iki oyunu,
%14,11’lik oran ile yaris oyunu izlemektedir. Alan yazinda Doruk’un (2007) yaptig
arastirmada ergenlerin %331 strateji oyunlarini, %27’si savas tiirii oyunlari, %230 de
farkli tiirdeki oyunlan tercih ettigi belirlenmistir. Kiran’in (2013) yaptig1 aragtirmada
lise 6grencilerinin en ¢ok strateji (%42,2) oyununu oynadiklart ve bunu %22.4 spor
ve yarig oyunlarmin takip ettigi goriilmiistiir. Mevcut arastirma ile Doruk (2007) ve
Kiran’mn (2013) yapmis olduklar arastirmalarda ilk sirada strateji oyununun yer almasi,
ergenlerin oyunda kendi diisiincelerini daha ¢ok uygulayabildikleri oyunlar1 tercih
ettiklerini gostermesi agisindan 6nemli oldugu sdylenebilir.

Arastirmada, ergenlerin gilinliik ortalama internet kullanim siiresi, gilinliik
internette oyun oynama siiresi, problemli internet kullanim diizeyi ile genel erteleme
ve akademik erteleme diizeyleri arasindaki iliski de incelenmistir. Ergenlerin giinliik
ortalama internette oyun oynama siiresi ile genel erteleme diizeyi arasinda (r =
.11, p < .01) ve ergenlerin problemli internet kullanimi ile genel erteleme diizeyi
arasinda (r = .16, p <.001) pozitif yonde diisiik diizeyde anlamli bir iligkinin oldugu
ortaya ¢ikmistir. Bunun yani sira ergenlerin giinliik ortalama internette oyun oynama
stiresi ile akademik erteleme diizeyi arasinda pozitif yonde diisiik diizeyde anlaml
bir iligkinin oldugu (r = .10, p < .01) ve problemli internet kullanimi ile akademik
erteleme diizeyi arasinda da pozitif yonde diisiik diizeyde anlamli bir iliskinin oldugu
gbzlenmistir (r = .27, p <.001). Ergenlerin giinliik ortalama internet kullanim stiresi
ile akademik erteleme diizeyi arasinda pozitif yonde diisiik diizeyde anlamli bir
iligkinin oldugu da goriilmiistiir (r = .11, p <.001). Bu ¢er¢evede, Dogan’in (2013)
ve Tsai ve Lin’nin (2003) lise 6grencileri ile yaptig1 arastirmada da problemli internet
kullaniminin ergenlerin giinliik islerini aksattig1 ve internet bagimlilik diizeyinin de
bu ergenlerde daha yiiksek oldugu sonucu elde edilmistir. Mevcut aragtirmada da
erteleme ile problemli internet kullanimi arasinda anlamli bir iliski oldugu sonucu
ortaya cikmistir. Dolayisiyla Dogan’in (2013) arastirmasinin mevcut arastirma
bulgularini destekledigi goriilmektedir. Nalwa ve Anand’in (2003) arastirmasinda
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ise internet bagimlilarinin giinliik islerini erteledikleri sonucu elde edilmistir. Ayrica
bazi aragtirmalarda problemli internet kullanimi ile akademik basari arasinda ters
orant1 oldugu ortaya ¢ikmustir (Esen, 2010; Inan, 2010; Stavropoulos ve ark., 2013;
Tagyildiz, 2010; Toraman, 2013). Problemli internet kullanimi ile akademik basar
arasindaki bu ters orantinin, bireyin dersleri i¢in ayiracagi zaman dilimini internette
gecirmesinin roliiniin olabilecegi diistiniilebilir.

Aragtirmada ergenlerden 231°1 (%21,23) internetin bilgi elde etme arac1 oldugunu,
188°1(%17,28) internetin yararli oldugunu, 187’s1(%17,19) internetin hem yararli hem
zararli oldugunu disiindiiklerini belirtmislerdir. Doruk’un (2007) yaptig1 arastirmada
aragtirma grubunun %45’inin internetin derslerini yapmaya yardimci oldugunu
belirtmislerdir. Jones un (2002) arastirmasinda ise 6grencilerin %79 unun internetin
akademik becerilerine katki sagladigini diisiindiiklerini belirtmistir. Alanyazinda
internetin akademik basariy1 arttirdigi sonucunu ortaya koyan aragtirmalarin yant
sira ve problemli internet kullanimi arttikga akademik basarinin diistiigli sonucunu
ortaya koyan calismalar da mevcuttur (Altug ve ark., 2011; Bayhan, 2011; Esen,
2010; Gamez-Guadix ve ark., 2014; Gross, 2004; Inan 2010; Nalwa & Anand, 2003;
Stavropoulos ve ark., 2013; Tagyildiz, 2010; Toraman, 2013). Dolayisiyla internetin
bilgi elde etme ve ders amagli kullaniminin 6grencilerin akademik basarilarma
olumlu etkisi olabilecegi, internetin bu amaclar1 diginda kullaniminin ise beraberinde
problemli internet kullanimini ortaya ¢ikarabilecegi ve ergenlerin egitim hayatinda
olumsuz etkisinin olabilecegi sdylenebilir.

Arastirmadaergenlerin 574’1 (%52,78) internetin kendilerine zaman kaybettirdigini
ifade etmistir. Bu sayinin ¢aligma grubunun yarisindan fazla olmasi ve ilk sirada yer
almas1 dikkati ¢ekmektedir. Internetin olumsuz etkilerinde ikinci sirada ergenlerin
135’inin (%12,41) saglik problemlerine neden oldugu diisiincesi ve ii¢lincii sirada
ise ergenlerin 109’unun (%10,02) internetin bagimlilik yaptig1 diisiincesinin oldugu
goriilmektedir. Tahiroglu ve arkadaglarmin (2010) calismalarinda uzun siireli
bilgisayar kullanmanin bireylerde bircok fiziksel problemlere neden oldugu ortaya
cikmistir. Sinkkonen ve arkadaglarmin (2014) yaptig1 arastirmada internet kullanim
stiresi fazla olan 6grencilerde internetin olumsuz etkilerinin (fiziksel rahatsizliklar,
diistik okul basarisi, sosyal izolasyon gibi) yiiksek oldugu goriilmiistiir (Sinkkonen
ve ark., 2014; Yang & Tung, 2004). Ayrica internetin olumsuz etkisinin akademik
alanda da goriildiigiinii ortaya koyan c¢alismalar da mevcuttur (Balkaya Cetin, 2014;
Derin, 2013; Esen, 2010; inan, 2010; Nalwa & Anand, 2003; Stavropoulos ark.,
2013; Tagyildiz, 2010; Toraman, 2013; Yang & Tung, 2004). Sonug olarak internetin
olumsuz sonuglarina iligkin olarak alan yazindaki ¢aligmalarda da internetin benzer
olumsuz etkilerinin goériilmesi, internetin kullaniminda saglikl1 ve bilingli kullanicilar
olmanin ne kadar énemli oldugunu gostermesi agisindan dikkate deger bir sonug
oldugu ifade edilebilir.
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Sonug olarak ergenlerin genel internet kullanimi ve problemli internet kullanim
davraniglarini incelemeyi amaclayan bu arastirmada her dort ergenden birinin bes
saat ve lizerinde internet kullandig1, dolayistyla bu sonucun giinliik ortalama internet
kullamim stiresi agisindan onemli oldugu sonucu ortaya ¢ikmistir. Ayrica her dort
ergenden birinin de iki saat ve altinda internet kullandig1 belirlenmistir. Internet
kullanan ergenlerin dortte ticlinden fazlasinin internete cep telefonundan baglandiklart
ortaya ¢ikmistir. Bu cergevede ergenlerin biiylik bir boliimiiniin cep telefonundan
internete baglanmalarinda akilli cep telefonlarinin kullaniminin yayginlagmasiyla
birlikte internete baglanmada zaman ve mekan simirinin ortadan kalkmasinin 6nemli
bir rol oynadig: ifade edilebilir. Ayrica arastirmada ergenlerin giinliik ortalama
internet kullanim siireleri ile problemli internet kullanimlar1 arasinda orta diizeyde
anlamli bir iligskinin oldugu sonucu ortaya ¢ikmistir. Mevcut arastirmada ergenlerin
interneti en ¢ok “eglenmek/vakit gegirmek™, ikinci sirada “iletisim kurmak™ ve
liciincii sirada da “bilgi elde etmek” amagli kullandig1 sonucu elde edilmistir. Internet
kullanim amacina gore problemli internet kullanim puant ortalamalarina bakildiginda
ise “eglenmek/vakit gecirmek” amac¢h kullanimi ilk sirada yer alirken, “iletigim
kurmak” amacli kullaniminin ikinci sirada ve tiglincii sirada da “bilgi elde etmek”
amach kullanimin oldugu goriilmektedir. Dolayistyla problemli internet kullaniminin
hem “eglenmek/vakit gecirmek”, hem de “iletisim kurmak” amaclh kullanimlarinda
“bilgi elde etmek™ amagli kullanimina gore daha yiiksek oldugu goze carpmaktadir.

Mevcut arastirmada ergenlerin dortte iigiiniin internette oyun oynadigi ve problemli
internet kullanimi ile internette oyun oynama siiresinin orta diizeyde anlamli oldugu
belirlenmistir. Aragtirmada ergenlerin yarisinin tek kisiyle oynanan oyunlari tercih
etmekle birlikte oynanan oyuncu sayisina gore ikiden fazla kisiyle oynanan oyunlari
oynayan ergenlerin problemli internet kullanim diizeyinin digerlerine gore daha yiiksek
oldugu ortaya ¢ikmistir. Ergenlerin oynadiklari oyunun temasina gore oynadiklar
oyunlar incelendiginde ise birinci sirada strateji, ikinci sirada zeka ve li¢lincii sirada
ise yaris oyunlarinin yer aldig1 sonucu elde edilmistir. Buna gore internette oyun
oynayan ergenlerin yaklagik yarisinin strateji oyunlarin1 oynadiklar1 ifade edilebilir.
Internette oynanan oyun temasina gore ise problemli internet kullanim puanlarmin
anlaml bir farklilik gostermedigi tespit edilmistir. Arastirmada giinliik ortalama
internet kullanim siiresi ile genel erteleme arasinda anlamli bir iliskinin olmadig:
bulgusu elde edilirken; internette giinliikk ortalama oyun oynama siiresi ile genel
erteleme diizeyi arasinda ve problemli internet kullanimi ile genel erteleme arasinda
anlaml bir iligkinin oldugu belirlenmistir. Ayrica giinliik ortalama internette oyun
oynama siiresi ile akademik erteleme diizeyi arasinda ve problemli internet kullanimi
ile akademik erteleme arasinda anlamli bir iligkinin oldugu da belirlenmistir. Mevcut
aragtirmada ergenlerin internet hakkindaki genel goriisleri incelendiginde ilk sirada
“internetin bilgi elde etme arac1” oldugu, ikinci sirada “internetin yararli” oldugu ve
liclincii sirada ise “internetin hem yararli hem de zararli” oldugu bi¢giminde temalar
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elde edilmistir. Ergenlerin internetin kendilerine iliskin olumlu etkileri olarak ise
ilk sirada “internetin kendilerine bilgi sagladig1”, ikinci sirada “internetin iletigim
kurmalarimi sagladigi” ve Uglincii sirada da “internetin kendilerini eglendirdigi”
temasimin yer aldigi belirlenmigtir. Ergenlerin internetin kendilerine olumsuz
etkilerine iligkin olarak ise ilk sirada “internetin zaman kaybettirdigi”, ikinci sirada
“internetin saglik problemlerine neden oldugu” ve igiincli sirada ise “internetin

~ 9

bagimlilik yaptig1” temasinin yer aldigi belirlenmistir.

Tim aragtirma bulgular1 goz Oniinde bulunduruldugunda uygulayicilara ve
aragtirmacilara yonelik bazi Onerilerde bulunulabilir. Bu cergevede, arastirma
sonucunda ergenlerde genel olarak problemli internet kullaniminin dikkate deger
diizeyde oldugu goriilmiistiir. Dolayisiyla problemli internet kullanimu ile ilgili elde
edilen bu veriler dikkate almarak ergenlerin saglikli internet kullanim1 konusunda
bilinglenmeleri ve farkindalik kazanmalar1 énemlidir. Ozellikle ergenlerin internette
oyun oynama oranlarmin da yiiksek oldugu tespit edildiginden, ergenlere yonelik
egitsel icerikli dijital oyunlarin kullaniminin {izerinde durulmasi ve okul ortaminda
sosyal etkinliklere daha ¢ok zaman ayrilmasina ihtiyag¢ vardir. Ayrica ergenlerin
internete uzun siire bagl kalmalarmi 6nlemek i¢in ilgi ve yetenekleri kesfedilerek bu
ilgi ve yetenekleri dogrultusunda onlarin sportif ve kiiltiirel faaliyetlere katilmalarin
desteklemek gerekmektedir. Uygulayicilar ergenlerin problemli internet kullanimina
yonelik okul temelli miidahale programlar1 gelistirebilirler. Boylece bu aragtirma
ortaya koydugu sonuglar agisindan ergenlerin internet kullanim oriintiilerini anlamak
ve problemli internet kullanim davraniglart hakkinda farkindalik olugturmak agisindan
dikkate deger olmakla birlikte arastirma bulgularinin arastirmanin yontemsel
simirliliklari ¢ergevesinde degerlendirilmesi gerekir.
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Abstract

This research aims to define adolescents’ general Internet usage and online gaming behaviors and to
investigate their problematic Internet usage levels in terms of these behaviors. Moreover, the research
intends to examine the relationships among duration of general Internet usage, duration of online gaming,
problematic Internet usage levels, and procrastination, as well as qualitatively define adolescents’ opinions
about the Internet. In the research, the study group consists of 1,088 high-school students. Data was
collected by means of the Problematic Internet Usage Scale-Adolescent, General Procrastination Scale,
Academic Procrastination Scale, and Personal Information Questionnaire. According to the research results,
adolescents’ average duration of daily Internet usage is 3.42 hours and the longer the Internet is used for,
the higher their levels of problematic Internet usage. Adolescents use the Internet most commonly on their
cellphones, and cellphone users have higher problematic Internet usage levels. Adolescents use the Internet
mainly “to have fun — pass time,” and those who use the Internet for these purposes have higher problematic
Internet usage levels. A low-level and positively significant relationship exists for problematic Internet usage
levels with general procrastination and academic procrastination. Furthermore, adolescents mostly see the
Internet as “a tool for obtaining information”. They mostly state the Internet’s positive effect as “Internet lets

me obtain information” and its negative effect as “causing me to waste time”.
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Today, problems resulting from unchecked and excessive Internet use are
increasing, as observed in the length of time it is used among adolescents. Accordingly,
adolescents experience these problems because the Internet easily attracts them
in particular (Ceyhan, 2011). This situation has caused researchers to direct their
attention to adolescent Internet usage and its negative effects. Thus, the fact that
Internet addiction turns out to be a significant risk especially for those between the ages
of 12 and 18 comes into question (Oztiirk, Odabasioglu, Eraslan, Geng, & Kalyoncu,
2007), and unhealthy Internet usage may result in negative effects on adolescent
development (Ceyhan & Ceyhan, 2011). Transforming friendships established in a
cyber environment into face-to-face relations isn’t always possible (Bayraktar, 2013).
Therefore, cyber friendships established online between adolescents can inhibit
development of their communication skills and lead them to have inappropriate
friendships (Ceyhan, 2008). In addition, adolescents can show aggressive attitudes
and behaviors towards their friends and teachers as a result of being affected by
violent games and visual content on the Internet (Cansever, 2013). Negative Internet
usage may cause an individual to suffer from depression, loneliness, and weakened
relations with one’s social environment (Bargh & McKenna, 2004; Subrahmanyam &
Lin, 2007). Thus, weak social relations may result for an adolescent with insufficient
social support for any problems he/she may face in real life. Because the Internet
provides adolescents with ready-made information, it can inhibit their cognitive skills
development. When adolescents don’t use the Internet healthily, they may also have
negative experiences in their academic environment. Adolescents who are continually
busy with the Internet can skip class; delay doing their homework; and postpone
their daily routine, school-related tasks, and responsibilities (Young, 1998, as cited
in Esen, 2010). Hence, Internet usage may hinder some adolescents’ academic lives,
leading them to have various problems with their families and experience negative
family relations rather than their family’s support for academic activities in terms
of cognitive development (Ceyhan & Ceyhan, 2011). In this framework, one should
consider the Internet to be negatively related to adolescents” academic performance,
social relations, and emotional well-being, though it can be an important information
source for them (Goswami & Singh, 2016).

Much research exists in the literature on determining problematic Internet usage
by adolescents/high school students. The relationship between problematic Internet
usage and academic success has also been investigated in these studies, and research
results put forth that the higher one’s level of problematic Internet usage is, the lower
their academic success (Altug, Gencer, & Ersoz, 2011; Bayhan, 2011; Eldeleklioglu
& Vural-Batik, 2013; Esen, 2010; Gamez-Guadix, Calvete, Orue, & Las Hayas,
2015; Gross, 2004; Inan 2010; Nalwa & Anand, 2003; Stavropoulos, Alexandraki, &
Motti-Stefanidi, 2013; Tagyildiz, 2010; Toraman, 2013). Other research also exists in
the literature that examines the relationship between problematic Internet usage and
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online gaming. One can see that those who use the Internet for gaming and chatting
have higher Internet addiction scores (Derin, 2013; Gokgearslan & Giinbatar, 2012;
Giinii¢ & Dogan, 2013; Inan, 2010; Yilmaz, 2013; Y1lmaz, Sahin, Haseski, & Erol,
2014). Furthermore, Doruk (2007) found that 60% of adolescents play single-player
games and 33% prefer strategy games, 27% prefer war games, and 17% prefer games
of chance in terms of theme; these adolescents prefer playing online games within the
time they have allocated for sports and play.

As technology develops, individuals fail to fulfill their responsibilities within time
constraints, postponing their responsibilities and being harmed as a consequence.
Following this condition, the relationship between procrastination and the Internet
has begun being investigated. In this framework, procrastination can negatively
affect an individual’s life. Academic procrastination, which expresses the postponing
of tasks in academic life in particular, can lead an individual to have negative
academic experiences. According to Aydogan (2008), fear of failure in academic life
can result in the behavior of academic procrastination. Furthermore, the probability
of academic procrastination may increase depending on factors such as irrational
thoughts, unrealistic expectations, fear of failure, anxiety, work habits, academic
success, decision making styles, external focus of control, and incorrect cognitive
attributions to the environment (Balkis, 2006; Balkis, Duru, Bulus, & Duru,
2006; Brownlow & Reasinger, 2000; Deniz, Tiras, & Aydogan, 2009; Haycock,
McCarthy, & Skay, 1998; Senecal, Koestnar, & Vallenard, 1995; Tanrikulu, 2013;
Yildirim, 2011). Additionally in the research made by Cetin, Pamuk, and Donmus
(2015), adolescents’ problematic cellphone usage was found to be directly related
to academic procrastination, and Internet addiction has a partial mediating effect on
this relationship. Excessive/problematic use of technology by adolescents is said to
negatively affect their academic lives. Likewise, Cavdar and Mutlu (2011) found
a positive relationship between university students’ Internet addiction levels and
academic procrastination. Moreover, one can come across studies in the literature
showing that general procrastination and academic procrastination are interrelated,
and students with a tendency towards general procrastination have a tendency towards
academic procrastination (Cakici, 2003; Yildiz, 2015).

In Turkey, the Turkish Statistical Institute’s (2015) research findings from the last
three months of 2014 show that the highest computer and Internet usage rates are
observed in 16-24 age group (77%), followed by the 25-34 age group (71.70%).
These findings indicate that Internet usage is quite widespread among adolescents
and youth. Therefore its negative effects may increase as Internet usage expands
more and more among adolescents. This situation can cause problematic Internet
usage (Ceyhan, 2014). In addition, that adolescents comprise an important risk group
in terms of problematic Internet usage and Internet addiction is remarkable as it takes
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into account the developmental characteristics of adolescence and the developmental
tasks. Hence, youths between 12 and 18 are an at-risk group, and 3.6% of adolescents
exhibit the profile for Internet addiction, while 21.8% are on its edge (Simsek, Akg¢a
Kilig, & Simsek, 2015). In this context, examining adolescents’ Internet usage
patterns and problematic Internet usage behaviors, as well as the relationships of their
characteristics with these patterns and behaviors in this regard needs to be revealed as
they comprise a significant risk group. Increasing research on this issue will be able
to contribute to making preventive and protective studies and to taking the necessary
precautions for adolescents’ healthy Internet use. In an effort to achieve this and
contribute to research results in the literature, this study aims to describe adolescents’
behaviors on general Internet usage and online gaming, as well as to examine
whether problematic Internet usage behaviors show a significant difference in terms
of these. Additionally, this study investigates the relationships of problematic Internet
usage levels with general and academic procrastination. Finally, the study aims at
qualitatively revealing adolescents’ general opinions about the Internet.

Method

Participants

The participants of the research consisted of 1,088 students from 16 high schools
in the 2014-2015 academic year. These high schools were selected through the
cluster sampling method from among public high schools in the central districts of
Odunpazart and Tepebasi in Eskisehir Province in Turkey and are representative of
the high school types in these districts. In the study group, 454 students (41.7%) are
male and 634 (58.3%) are females; 346 (31.8%) are in the 9™ grade, 307 (28.2%) are
in the 10™ grade, 222 (20.4%) are in the 11" grade, and 213 (19.6%) are in the 12
grade. The students in the study group comprise 2.9% of all students attending high
schools in Eskigehir.

Measures

Problematic Internet Usage Scale-Adolescent. The Problematic Internet Usage
Scale-Adolescent (PIUS-A), composed of 27 items, was developed by Ceyhan and
Ceyhan (2014) as a result of validity and reliability studies made on high school
students to determine adolescents’ levels of problematic Internet usage behaviors.
The scale items were scored through a five-point rating as “Not appropriate at all”
(1), “Rarely appropriate” (2), “Maybe appropriate” (3), “Quite appropriate” (4) and
“very appropriate” (5). The lowest score that can be obtained from the scale is 27,
while the highest score is 135. Higher scores obtained from the scale indicate an
unhealthy increase in adolescent’s problematic Internet usage. Factor analyses were
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made to measure the validity of PIUS-A, which was found to be composed of three
dimensions: the negative consequences of the Internet, of excessive use, and of social
benefit/comfort. The overall internal consistency coefficient for the scale was found
as .93 (Ceyhan & Ceyhan, 2014). The internal consistency coefficient related to the
measurement obtained in the scope of this research was found as .91.

General Procrastination Scale. Cakic1 (2003) developed this scale to determine
high school students’ general procrastination tendencies; in other words, whether
they procrastinate their daily routine or not. The scale is composed of 18 items, 11 of
which are negative and 7 of which are positive. The items in the scale are answered
with “It doesn’t reflect me” (1), “It reflects me very little” (2), “It reflects me a little”
(3), “It often reflects me” (4) and “It fully reflects me” (5). The lowest and highest
scores that can be obtained from the scale are 18 and 90, respectively. Higher scores
indicate the individual has a tendency towards general procrastination. The General
Procrastination Scale is seen to have two factors as a result of factor analyses: effective
use of time and procrastination. The fact that the scale explains 32,96% of variance
before rotation and 41,96% variance after rotation indicates the scale can be used
as a unidimensional scale. This is how the scale has been used in this research. The
test-retest reliability coefficient of the scale has been found as .82 (Cakic1, 2003). The
internal consistency coefficient for measurement within the scope of this research has
been obtained as .61.

Academic Procrastination Scale. The scale, developed by Cakici (2003), is
composed of 19 items that include tasks students are supposed to fulfill (studying
lessons, preparing for exams, doing homework, etc.); 12 items are negative while 7
are positive. The items in the scale are answered as “It doesn’t reflect me” (1), “It
reflects me very little” (2), “It reflects me a little” (3), “It often reflects me” (4), and
“It fully reflects me” (5). The lowest and highest scores obtainable from the scale are
19 and 95, respectively. High scores on the scale indicate a student with a tendency
towards academic procrastination. The internal consistency/reliability coefficient
for the academic procrastination scale is found as .92 (Cakic1, 2003). Its internal
consistency coefficient within the scope of the research is found as .62.

Personal information questionnaire. This questionnaire was prepared by
the researcher. This questionnaire aims to acquire information about participating
students’ gender, age, GPA, duration of daily Internet usage, tool for using the
Internet, purpose for using it, whether students play online games or not, what type of
online games, with how many people and time spent gaming daily, as well as general/
positive/negative opinions about the Internet.
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Procedure

Permission was obtained from the Eskisehir Provincial Directorate of National
Education for carrying out the research in the spring semester of the 2014-2015
academic year. Students were given information about the purpose of the study
and how to fill out the scale before beginning the application. The implementation
was made by taking into account students’ voluntary participation in the research,
in which 1,504 students participated. However, after data collection, 300 students
were found to have not completed the scale in line with instructions, and thus their
data were excluded from the research. Moreover, the data from 116 students was
determined to have extreme values and as a result were not included in the analysis.
The remaining data was analyzed using descriptive statistics, Pearson correlation
analysis, and variance analysis. In addition, the researchers performed a content
analysis of the responses to questionnaire’s open-ended questions. In this framework,
the first researcher thematized responses in terms of content, over which the second
researcher carried out a reliability evaluation. The significance level was determined
to be .05. In evaluating Pearson’s correlation coefficients, Cohen’s (1988, as cited
in Pallant, 2013) criteria of small (.10 to .29), medium (.30 to .49), and large (.50 to
1.00) sizes has been taken into account.

Findings

Adolescents’ General Internet Usage and Levels of Problematic Internet Use

Adolescents’ average duration of daily Internet usage and its relationship to
problematic Internet usage levels. The research aims to determine adolescents’
average duration of daily Internet usage. The descriptive statistics obtained in line
with this aim show that adolescents’ average duration of daily Internet usage ranged
from a minimum of 30 minutes to a maximum of 15 hours. Adolescents’ average
duration of daily Internet usage was found as 3.42 hours, and standard deviation was
found as SD = 3.03. Furthermore, with regard to the adolescents’ average duration of
daily Internet usage, it was found that the first group including 25% of the adolescents
(n = 463) used Internet for two hours or less on average per day; the second group
including 25% of the adolescents (n = 173) used Internet for three hours or less on
average per day; the third group including 25% of the adolescents (n = 224) used
Internet for five hours or less on average per day and the last group including 25% of
the adolescents (n = 210) used Internet for more than five hours on average per day.

The relationship of the average duration of daily Internet usage with problematic
Internet usage levels has also been determined in the research. Pearson correlation
analysis results reveal a positive significant relationship at a medium (r = .35, p <
.001), between these variables. This result is important because it gives an idea that
the problematic Internet usage level increases as the Internet usage duration increases.
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Adolescents’ most commonly used tools for connecting to the Internet and
problematic Internet usage levels in terms of these tools. According to the research
results, 77.02% of adolescents are found to use the Internet on cellphones as the
first rank (n = 831); 12.23% use desktop computers as the second rank (n = 132),
and 9.64% on portable computers as the third rank (» = 104). Upon examining the
obtained findings, one can remark that more than 75% of adolescents use the Internet
on cellphones.

The study intends to determine whether adolescents’ problematic Internet usage
scores differ depending on the tools they most commonly use for connecting to the
Internet. When examining the obtained results within this scope, adolescents’ mean
score of problematic Internet usage levels who use a desktop computer is found
ranked first (M = 68.06). This group is followed by adolescents using cellphones
ranked second (M = 66.85), and those using the Internet on portable computers
ranked third (M = 61.22). Whether these mean scores differ significantly was
investigated using one-dimensional variance analysis. For this purpose, firstly score
variances were found homogeneous through the Levene test [F(2.1064) = .84, p
= .43], then one-way variance analysis was performed. The results of univariate
analysis reveals a significant difference between the groups with regard to tools most
commonly used to connect to the Internet [F(2.1064) = 3.11, p = .04]. The source of
this difference was determined using the Tukey HSD test, and the difference of mean
scores for adolescents’ problematic Internet usage who use the Internet on cellphones
(M = 66.85) from those using it on portable computers (M = 61.22) was found to
be significant. On the other hand, no significant difference exists in the mean scores
of adolescents’ problematic Internet usage use desktop computers with those using
cellphones or portable computers.

Adolescents’ primary reason for connecting to the Internet and problematic
Internet usage levels in terms of these reasons. According to the results, the group
with the highest mean score of problematic Internet usage with regard to adolescents’
primary reason for connecting to the Internet are those who use the Internet to have
fun/pass time (M = 68.90). The group with the second highest mean score are those
who use it to communicate (M = 68.39), and the group with the third highest mean
score are those who use it to obtain information (M = 53.89).

Whether these mean scores differ significantly was examined through one-way
variance analysis. For this aim, scores variances were first found homogeneous
using the Levene test [F(2.1042) = 1.76; p = .17], after which one-way variance
analysis was performed. These analysis results reveal a significant difference among
the groups’ problematic Internet usage scores in terms of the primary reason for
connecting to the Internet [F(2.1042) = 31.04; p = .001]. Next, in order to find the
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source of this difference among groups, the Tukey HSD test was performed, and
problematic Internet usage levels for adolescents who do it to have fun/pass time
(M = 68.90) or communicate (M = 68.39) significantly differed (p <.001) from those
who used the Internet to obtain information (M = 53.89).

Adolescents’ Online Gaming Behaviors and Problematic Internet Usage

Adolescents’ online gaming and problematic Internet usage levels in terms
of online gaming. Of the adolescents, 75.5% (n = 821) play online games, whereas
24.5% (n = 266) do not. Thus, one can say that three out of four adolescents play
online games. This result shows that online gaming is quite common among
adolescents. Moreover, problematic Internet usage scores with respect to online
gaming were compared using the #-test for independent groups. Analysis results
put forth that adolescents’ problematic Internet usage scores show a significant
difference depending on their online gaming behaviors (¢ = 5.56, p = .001). Hence,
adolescents’ mean score for problematic Internet usage who play games on the
Internet was revealed to be significantly higher (M = 68.61) than that those who do not
(M =59.71).

Adolescents’ daily average time spent online gaming and its relationship to their
problematic Internet usage levels. Adolescents’ average time spent daily gaming
online was determined in the research. For this, adolescents were asked how many hours
they spent on average per day playing games on the Internet. According to the findings
obtained in this scope, this time ranged from a minimum of 15 minutes to a maximum
of 11 hours. The mean and standard deviation of adolescents’ average duration spent
online gaming daily were found to be M = 1.74 and SD = 1.66, respectively. With
regard to this time spent online, it was found that the first group including 25% of
the adolescents (n = 158) and the second group including 25% of the adolescents (n
= 9) played games on Internet for 1 hour or less on average per day; the third group
including 25% of the adolescents (n = 335) played games on Internet for two hours or
less on average per day and the last group including 25% of the adolescents (n = 256)
played games on Internet for more than two hours on average per day. As the average
duration of daily online gaming of the last group including 25% of the adolescents
are examined, it is seen that 7.14% (n = 56) of the group spares five hours or more
on average per day to play games on Internet. This finding is remarkable because the
duration in which these adolescents play games on Internet wis three times longer than
the mean of the duration of daily online gaming (M = 1.74).

Inthe research, amedium-level (r=.31, p <.001), positively significant relationship
exists between the adolescents’” average duration of daily online gaming and their
problematic Internet usage levels. This result is essential as it gives an idea that the
longer the duration of online gaming, the higher the problematic Internet usage.
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Number of online gamers an adolescent plays with and the level of
problematic Internet usage in terms of this number. In the research, the
adolescents were asked a close-ended question about which games they prefer in
terms of the number of online gamers they play with (single player, two player, and
three or more players). At the end of analysis, adolescents were found to mostly
prefer single-player online games (56.5%), followed by online games with three
or more players (35.63%). The least preferred online games were seen to be two-
player games (7.88%). As such, more than half of the adolescents were determined
to prefer single-player online games. Based on this finding, it can be expressed that
the adolescents played the online games which they preferred on their own and thus
preferred the individual online games.

The research’s intention here is to discover whether adolescents’ problematic
Internet usage scores significantly differ in terms of the number of gamers they
played with on Internet. In this framework, the aim is to perform a one-way
variance analysis to examine whether the observed means differ significantly or not.
However, Welch test results need to be taken into account because the variances
aren’t homogenous [F(2.797) = 5.22, p = .006]. Welch test results were found to
be significant at the end of the analysis [Welch Test: F(2.168) = 6.92, p = .001].
Next, Tamhane’s test was used in order to determine the source of the significance in
difference between the groups established on the number of players in online games.
According to the test results, the difference between the mean score for problematic
Internet usage of adolescents playing online games with three or more players
(M =72.83) and the mean score for problematic Internet usage of those playing single-
player games (M = 67.03) was found significant. On the other hand, no significant
difference between the mean score for problematic Internet usage of those playing
single-player games (M = 67.03) and the mean score of those preferring two-player
games (M = 65.72). Similarly, no significant difference was found between the mean
score for problematic Internet usage of those playing two-player games (M = 65.72)
and the mean score for problematic Internet usage of those preferring games played
with three or more players (M = 72.83). These findings reveal that adolescents’ who
play online games with three or more players have higher problematic Internet usage
levels than adolescents who prefer single player games. In other words, one can say
adolescents who prefer the group online games played with three or more gamers are
more likely to have problematic Internet usage.

Adolescents’ most preferred online games in terms of game theme and their
problematic Internet usage levels connected to this. The research aims to find
out what type of online games adolescents play in terms of game theme. According
to the findings, adolescents playing online games mostly play strategy games
(41.44%) with regard to game themes (strategy, intelligence, racing, soccer, battle).
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Adolescents who play intelligence game rank second at 22.04%. These two themes
are followed by racing games at 14.11%. Adolescents playing soccer rank third at
10.58%. According to these results, one can say that almost half of the adolescents
playing online games play strategy games. Moreover, the strategy game most played
by adolescents is played almost twice as much as the second-ranked game type.

The research intends here to determine whether adolescents’ problematic Internet
usage scores significantly differ based on the themes of the online games they played.
In this framework, whether adolescents’ mean score for problematic Internet usage
significantly differs in terms of game theme has been investigated through one-
way variance analysis. Variances of the scores were found homogenous prior to the
analysis [F(4.727) =2.34, p = .054] and the analysis was carried out. This revealed no
significant difference between groups with regard to online-game theme [F (4.727)
=2.104; p = .08). Hence, adolescents’ problematic Internet usage is revealed to not
significantly differ in terms of online game themes [F (4.727) = 2.104; p = .08).
Therefore, one can say that the online game theme is not a significant factor in
adolescents’ problematic Internet usage behaviors.

Relationships among Adolescents’ Average Duration of Daily Internet Usage,
Average Duration of Daily Online Gaming, Problematic Internet Usage Levels,
General Procrastination Levels, and Academic Procrastination Levels

The research here intends to examine the relationships among adolescents’ average
durations of daily Internet usage and daily online gaming, problematic Internet usage
levels, and general procrastination and academic procrastination levels. Within
this scope, a medium-level, significant, and positive relationship is found between
adolescents’ average duration of daily Internet usage and average duration of daily
online gaming (» = .43; p <.001). Similarly, a medium-level, significant, and positive
relationship is also found between adolescents’ average duration of daily Internet
usage and problematic Internet usage (» = .35, p < .001). Moreover, a medium-
level, significant, and positive relationship is found between adolescents’ average
duration of daily online gaming and problematic Internet usage (»=.31; p <.001). No
significant relationship is observed between adolescents’ average duration of daily
Internet usage and general procrastination levels. A low-level, significant, and positive
relationship does exist between adolescents’ average duration of daily online gaming
and general procrastination levels (» = .11; p < .01). At the same time, a low-level,
significant, and positive relationship exists between adolescents’ problematic Internet
usage and general procrastination levels (» =.16; p <.001). A low-level, significant,
and positive relationship is also found between adolescents’ average duration of daily
online gaming and academic procrastination level (» =.10; p <.01). Likewise a low-
level, positive, and significant relationship between adolescents’ problematic Internet
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usage and academic procrastination levels exists (» = .27; p < .001). A low-level,
positively significant relationship is observed between adolescents’ average duration
of daily Internet usage and academic procrastination levels (» = .11; p < .001). A
medium-level, significant, and positive relationship is found between adolescents’
general procrastination levels and academic procrastination levels (»=.39, p <.001).

Finding a significant relationship between general procrastination and academic
procrastination levels can be called remarkable because it provides information about
adolescents’ procrastination behaviors. Moreover, finding low-level, significant,
and positive relationships among the average duration of daily Internet usage,
average duration of daily online gaming, and problematic Internet usage levels
attracts attention. Additionally, finding low-level significant relationships among
adolescents’ problematic Internet usage, general procrastination levels, and academic
procrastination levels can also be called an important finding.

Adolescents’ Opinions about the Internet and Their Perceptions of the Internet’s
Effect on Themselves

Adolescents’ general opinions about the Internet. In the research, adolescents
were asked the open-ended question, “What do you think about the Internet?” to find
out their general opinions about the Internet. Next, the themes were obtained using
content analysis; the findings related to these themes are presented in Table 1.

Table 1

Findings related to the adolescents’ general opinions about Internet

Adolescents’ general opinions about the Internet n %
A tool for obtaining information 231 21.23
Beneficial 188 17.28
Both beneficial and harmful 187 17.19
Tool for fun 147 13.51
Good if used to serve a purpose 140 12.87
A tool for communicating 129 11.86
Harmful 55 5.06
Makes life easier 43 3.95
Necessary 26 2.39
An indispensable tool 23 2.11
Aneed 22 2.02
Leads to procrastinating responsibilities 22 2.02
Unnecessary 14 1.29
Overuse is harmful/Limited use is beneficial 12 1.10
A tool for making dreams come true 2 0.18

As can be seen in Table 1, 231 adolescents (21.23%) state the Internet is a tool
for obtaining information, 188 (17.28%) state it is beneficial, whereas 187 (17.19%)
express that it is both beneficial and harmful. Only two adolescents (0.18%) describe
it as a tool for making dreams come true.
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Adolescents’ opinions about the Internet’s positive effects on themselves.
In the research, adolescents were asked the open-ended question, “How does the
Internet positively affect you?” in order to find out its positive effects on them. Next,
themes were obtained through content analysis, and findings related to these themes
are presented in Table 2.

Table 2

Findings Related To the Adolescents’ Opinions about Internet’s Positive Effect on Themselves

Adolescents’ opinions about Internet’s positive effect n %
It lets me obtain information 866  79.59
It lets me communicate 253 23.26
It lets me have fun 234 21.51
It lets me develop myself 13 1.19
It lets me develop my foreign language 9 0.83
It lets me make various payments and shop online 6 0.55
It lets me feel free 3 0.28

As can be seen in Table 2, 866 (79.59%) adolescents stated the Internet provides
them with information, 253 (23.26%) express Internet lets them to communicate,
and 234 (21.51%) mentioned the Internet lets them have fun. Only three adolescents
(0.28%) reported that the Internet makes them feel free. That the theme “The Internet
is a tool for obtaining information” ranks first among adolescents’ general opinions
about the Internet and that the theme “The Internet lets me obtain information”
ranks first among adolescents’ opinions about the Internet’s positive contributions
are considered to be important findings because they show the Internet’s positive
contributions to adolescents.

Adolescents’ opinions about the Internet’s negative effects on themselves.
In the research, adolescents were asked the open-ended question, “How does the
Internet negatively affect you?” to determine its negative effects, then the themes
were obtained through content analysis. The findings related to these themes are
presented in Table 3.

Table 3

Findings Related To the Adolescents’ Opinions about Internet’s Negative Effect on Themselves

Internet’s negative effect on adolescents n %
Causes me to waste time 574 52.78
Causes me health problems 135 12.41
Causes addiction 109 10.02
Negatively affects my school success 62 5.70
Distances me from social life 51 4.69
Causes me to procrastinate my work 34 3.13
Exposes me to improper visual content 33 3.03
Isn’t safe in terms of confidentiality of personal information 23 2.11
Disrupts family relations 16 1.47
Negatively affects my thoughts 11 1.01
Causes me financial harm 4 0.37
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As can be seen in Table 3, 574 adolescents (52.78%) express that the Internet
causes them to waste time. This number is remarkable in that more than half the
study group ranked it first. The theme “Internet causes health problems” was stated
by 135 adolescents (12.41%) and is ranked second among the Internet’s negative
effects. The theme “The Internet causes addiction” was stated by 109 adolescents
(10.02%) and ranks third. That adolescents who stated the Internet caused them to
waste time comprises half the study group is an important result because it shows that
adolescents have problems with time management.

Discussion and Conclusion

According to the research findings, the adolescents’ average duration of daily
Internet usage is 3.42 hours. At the same time, the number of the adolescents in the
first group including 25% of the study group is 463 and these adolescents use Internet
for two hours or less on average per day whereas the number of the adolescents in
the last group including 25% of the study group is 210 and they use Internet for more
than five hours. In the literature, the studies made by Cinar (2015), Bayhan (2011),
Dikme (2014), Ozolgun Kurt (2014), and Nalva and Anand (2003) on determining
the duration of Internet usage revealed almost 1-2 hours of daily average Internet
usage by 27%, 62%, 44%, 62%, and 29% of their study groups, respectively. Taking
into account that 25% of the adolescents in this study used Internet for almost two
hours or less on average per day, it is seen that the result of this study is close to the
results of the previous researches. Moreover, the previous research results that 25%
(Dikme, 2014) and 17% (Car, 2015) of the study groups use the Internet for five
hours or more on average per day support the current result that 25% of this study
group used Internet for more than five hours.

This research found a medium-level, positively significant relationship for
adolescents’ average duration of daily Internet usage with problematic Internet
usage. This result is consistent with the results of other studies that have revealed
problematic Internet usage increasing as the duration of Internet usage increases
(Anderson, 2010; Bayhan, 2011; Cinar, 2015; Gokgearslan & Gilinbatar, 2012; Nalwa
& Anand, 2003; Ozolgun Kurt, 2014; Tanriverdi, 2012; Waldo, 2014; Y1ilmaz et al.,
2014). Thus, based on this research result, one can say that for adolescents to use the
Internet healthily, having them control their duration, and be conscious users would
be beneficial for them.

Adolescents’ most commonly used tool to connect to the Internet is ranked first as
cellphones (77.02%), second as desktop computers (12.23%), and third as portable
computer (9.64%). These findings are consistent with the findings of studies that
reveal the number of those connecting to Internet through mobile phone to be high
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(Cengizhan, 2013; Doruk, 2007; Sarikaya & Seferoglu, 2013). Another research
result here is the type of Internet connection tool most commonly used is an
important factor in problematic Internet usage levels, which change depending on the
tool used. Adolescents’ problematic Internet usage scores who access the Internet on
cellphones are significantly higher than the scores of those who access the Internet
on portable computers. In the literature, some researches also revealed that 38.5% of
students who use the Internet on cellphones don’t have problematic Internet usage,
while 76.5% of these students do have problematic Internet usage (Ogel, 2012;
Ozolgun Kurt, 2014). Two other studies indicate that the mean score of Internet-
addicted high school students who connect to the Internet at home is significantly
higher than that of students who connect to the Internet at Internet cafes (Cinar, 2015;
Inan, 2010). Another research made by Dogan (2013) on adolescents reveals that
Internet addiction levels do not significantly differ statistically based on where one
connects to the Internet (Internet cafes, home, school, other). The data acquired in the
current research shows the results do not support each other. Thus, as pointed out in
this and previous research, one can say the place one connects to the Internet is not
a determining factor in problematic Internet usage. However, problematic Internet
usage may be higher in adolescents who have unlimited or wireless Internet access.

This research found that adolescents’ reasons for connecting to the Internet are
ranked first as to “have fun/pass time” (66.08%), second as to “communicate”
(19.59%), and third as to “obtain information” (16.18%). According to the results of
this and other research in the literature, the primary three reasons for connecting to
the Internet are having fun/passing time, chatting, and education (Anderson, 2010;
Balc1 & Ayhan, 2007; Bayhan, 2011; Chen & Fu, 2009; Derin, 2013; Doruk, 2007;
Gokeearslan & Giinbatar, 2012; Giinii¢ & Dogan 2013; inan, 2010; Karaca, 2007;
Morahan-Martin & Schumacher, 2000; Niemz, Griffiths, & Banyard, 2005; Toraman,
2013; Turnalar Kurtaran, 2008; Yilmaz, 2013; Yilmaz et al., 2014). In this research,
adolescents’ mean score for problematic Internet usage with regard to their reason
for using it are as follows: the mean problematic Internet usage score for those who
use the Internet to have fun/pass time is the highest (M = 68.90); the mean score for
adolescents who use the Internet to communicate rank second (M = 68.39), and the
mean score for adolescents who use the Internet to obtain information rank third
(M = 53.89). The research shows that adolescents’ problematic Internet usage who
use the Internet for purposes other than obtaining information is high, and this
result parallels the results of certain studies in the literature (Balkaya Cetin, 2014;
Sinkkonen, Puhakka, & Merilainen, 2014; Yang & Tung, 2004). The research made
by Tahiroglu et al. (2010), Tsai and Lin (2003), and Yilmaz (2013) also obtained
similar results and determined that those using the Internet for purposes such as
socializing, playing games, chatting, or communicating had higher mean scores for
Internet addiction.
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In the research, adolescents’ problematic Internet usage levels who play online
games is higher than for those who do not play online games. Some researches in
the literature also got the result that the adolescents playing online games had higher
problematic Internet usage levels and this result supports the current research’s result
mentioned above (Dogan, 2013; inan, 2010; Tahiroglu et al., 2010; Tanriverdi, 2012;
Taylan & Isik, 2015; Tsai & Lin, 2003; Yilmaz, 2013; Yilmaz et al., 2014). These
findings indicate that online games are a significant factor among Internet applications
in adolescents’ unhealthy Internet usage. Hence, the types of online games today vary
more and more, and online gaming duration is increasing. In this framework, computer
and online game addiction in youth emerges as an important problem, and that Internet
addiction scales for adolescents have been developed and scale adaptation studies made
to investigate this problem (Ilgaz, 2015) is remarkable. Moreover, according to the
research findings, adolescents mostly prefer single-player online games (56.5%). The
online games played with more than two player online games (35.63%) followed the
online games played with one player online games. The least preferred games are two
player online games (7.88%). In Doruk’s (2007) study, which was made based on the
number of player online games, 60% of the sample played single-player games while
40% preferred playing games with a group. Kiran (2013) found that 11.9% of those
playing games every day preferred single-player games whereas 41.9% occasionally
preferred single-player games. In the part of this research regarding online game themes,
adolescents mostly play strategy games (41.44%) and intelligence game (22.04%).
Racing games follow these two types of online games (14.11%). In Doruk’s (2007)
study, 33% of adolescents preferred strategy games, 27% preferred war games, and
23% preferred other types of games. In Kiran’s (2013) research, high-school students
mostly played strategy games (42.2%) then sports and racing games (22.4%). One can
say that strategy games ranking first in this research and in Doruk’s (2007) and Kiran’s
(2013) research is important in terms of showing that adolescents prefer games where
they can implement more thought.

The relationships among adolescents’ average duration of daily Internet usage,
average duration of daily online gaming, problematic Internet usage levels, general
procrastination levels, and academic procrastination levels were also examined in
the research. A low-level, positively significant relationship was found between
adolescents’ average duration of daily online gaming and general procrastination
levels (r = .11, p < .01) and between adolescents’ problematic Internet usage and
general procrastination levels (# = .16, p <.001). In addition, a low-level, significant
and positive relationship was observed between adolescents’ average duration
of daily online gaming and academic procrastination levels (» = .10, p < .01) and
between adolescents’ problematic Internet usage and academic procrastination levels
(r=.27, p <.001). At the same time, a low-level, positively significant relationship
was found between adolescents’ average duration of daily Internet usage and academic
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procrastination levels (» = .11, p <.001). The research made by Dogan (2013) and
Tsai and Lin (2003) on high-school students revealed that adolescents’ problematic
Internet usage hindered their daily routines, and these adolescents had higher Internet
addiction levels. The current research also found a significant relationship between
procrastination and problematic Internet usage. Therefore, Dogan’s (2013) research
supports the findings here. Nalwa and Anand (2003) achieved the result that Internet
addicts procrastinate their daily routines. Additionally, other researches (Esen, 2010;
inan, 2010; Stavropoulos et al., 2013; Tagyildiz, 2010; Toraman, 2013) found an
inverse correlation between problematic Internet usage and academic success. This
inverse correlation may have a role in individuals spending more time on the Internet
than on lessons.

In the research, 231 adolescents (21.23%) stated that the Internet is a tool for
obtaining information; 188 (17.28%) stated that the Internet is beneficial, and 187
(17.19%) stated that the Internet is both beneficial and harmful. In Doruk’s (2007)
research, 45% of the research group said that the Internet helps them in their lessons.
In Jones’ (2002) research, 79% of students mentioned the Internet contributes to their
academic skills. In the literature, there are studies revealing that Internet increases
academic success besides the studies revealing that academic success decreases
as problematic Internet usage increases (Altug et al., 2011; Bayhan, 2011; Esen,
2010; Gamez-Guadix et al., 2014; Gross, 2004; inan 2010; Nalwa & Anand, 2003;
Stavropoulos et al., 2013; Tacyildiz, 2010; Toraman, 2013). Thus, using the Internet
to obtain information or for class can be said to have positive effects on students’
academic success, whereas using the Internet for other purposes may result in
problematic Internet usage and negatively affect adolescents’ education.

In the research, 574 adolescents (52.78%) said the Internet causes them to lose
time. This number is remarkably more than half of the study group and ranks first.
Regarding the negative effects of the Internet, 135 adolescents (12.41%) mentioning
the Internet causes health problems ranks second, and 109 adolescents (10.02%)
stating the Internet causes addiction ranks third. Tahiroglu et al. (2010) showed that
using computers for an extended time causes individuals to have many physical
problems. Sinkkonen et al. (2014) found that negative effects of the Internet (physical
disorders, low school success, social isolation, etc.) were higher for students who use
the Internet for long durations (Sinkkonen et al., 2014; Yang & Tung, 2004). Also,
studies exist that show the Internet has negative effects on academic environment
(Balkaya Cetin, 2014; Derin, 2013; Esen, 2010; Inan, 2010; Nalwa & Anand, 2003;
Stavropoulos et al., 2013; Tagyildiz, 2010; Toraman, 2013; Yang & Tung, 2004).
Consequently, studies in the literature reveal the Internet’s negative effects resemble
those in this research, which is an important result that shows the importance of being
a healthy and conscious Internet user.
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In conclusion, this research with its aim to investigate adolescents’ general
Internet usage and problematic Internet usage behaviors reveals that one of every
four adolescents use the Internet for more than five hours a day, which is important
with respect to average duration of daily Internet usage. Moreover, one of every
four adolescents use the Internet for two hours or less daily, and more than 75% of
adolescents use the Internet on their cellphones. In this framework, the growing use
of smart phones and the removal of the limits of when and where one can connect to
the Internet can be stated as having an important role in the majority of adolescents
who use the Internet on their cellphones. Furthermore, the research found a medium-
level, positively significant relationship between adolescents’ average duration of
daily Internet usage and problematic Internet usage. In the research, adolescents
primarily use the Internet to have fun/pass time, secondly to communicate, and thirdly
to obtain information. With regard to the mean score of problematic Internet usage
in terms of Internet usage purpose, to have fun/pass time ranks first, to communicate
ranks second, and to obtain information ranks third. Accordingly, one’s attention is
drawn to the problematic Internet usage of those using it to have fun/pass time and to
communicate being higher than that of those using it to obtain information.

Taking into account all the findings of the research, some proposals can be made to
practitioners and researchers. In this framework, problematic Internet usage among
adolescents has been generally found to be at a significant level in the research. Thus,
considering these data from problematic Internet usage, adolescents need to be more
conscious and aware of healthy Internet usage. Because adolescents are found to
have especially high rates of online gaming, focusing on using digital games with
educational content for adolescents and sparing more time for social activities in
school environment are needed. Moreover, in order to prevent adolescents from
being online for too long, their interests and abilities should be discovered and they
should be supported in participating in the sports and cultural activities that are in line
with these interests and abilities. Practitioners can develop school-based intervention
programs for adolescents with problematic Internet usage. In conclusion, the results
of this research are remarkable in terms of understanding adolescents’ Internet usage
patterns and raising awareness about their problematic Internet usage behaviors.
However, the research findings should be evaluated within the methodological
limitations of the research.
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