ADDICTA: THE TURKISH JOURNAL ON ADDICTIONS

Copyright © 2018 ¢+ Tiirkiye Yesilay Cemiyeti

Bagvuru: 29 Kasim 2017 ISSN 2148-7286 ¢ eISSN 2149-1305
Kabul: 28 Mart 2018 http://addicta.com.tr/
OnlineFirst: 30 Nisan 2018 DOI http://dx.doi.org/10.15805/addicta.2018.5.2.0050¢ Yaz 2018 ¢ 5(2) ¢ 249284
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Ortaokullarda Siber Zorbalik ve Aile Destegi Arasindaki
Iliskinin Cinsiyet, internet Kullanimi ve Ogrenim Diizeyi
Baglaminda Incelenmesi’

Mehmet Fatih Yigit' Sinan Keskin’ Halil Yurdugiil’
Hakkari Universitesi Van Yiiziincii Yil Universitesi Hacettepe Universitesi
Oz

Yakin zamana kadar “zorbalik” fiziksel, sozel ve dolayl zorbalik seklinde tiirlere ayrilirken, son yillarda tek-
nolojinin insan yasaminda giderek daha yaygin hale gelmesiyle birlikte zorbalik olgusunun baglami genisle-
mis ve yeni bir zorbalik tirii olan siber zorbalik ortaya cikmistir. Ozellikle kuciik yas gruplart icin en énemli
sosyal destek kaynag olan ailenin, siber zorbaligi énlemede 6nemli bir yap: oldugu dusiinilmektedir. Bu
calismada oncelikle, algilanan aile destegi degiskeni ile siber zorbalik arasindaki iliski ele alinmistir. Ayrica
ogrencilerin cinsiyet, simif diizeyi, internet kullanim sikligi gibi demografik 6zelliklerine gore siber zorbalik
ve algilanan aile destek duzeyleri incelenmistir. Arastirmanin calisma grubunu siber zorbaligin 6nemli risk
gruplarindan birini olusturan ve cocukluktan ergenlik donemine gecis asamasinda olan ortaokul 6grencileri
olusturmaktadir. Arastirma nicel arastirma yontemlerinden betimsel ve iliskisel arastirma yontemlerine gore
desenlenmistir. Arastirma verileri Kisisel Bilgi Formu, Siber Zorbalik Olcegi ve Algilanan Sosyal Destek Ol-
cegi kullanilarak toplanmisur. Verilerin analizinde, degiskenler arasindaki iliskiler incelenirken Spearman
sira korelasyon katsayisi, ortalamalar karsilasturilirken Kruskal-Wallis ve Mann-Whitney U testleri kulla-
nilmisur. Ulasilan bulgular dogrultusunda; ¢grencilerin cinsiyetinden bagimsiz olarak, sif diizeyleri ve
internet kullanim siklig1 arttikca algilanan aile destegi diismektedir, diger taraftan siber zorbalik davramslar
ise artis gostermektedir. Ogrencilerin siber zorbalik duzeyleri ile algilanan aile destegi duizeyleri arasinda

negatif yonde orta diizeyde bir iliskinin oldugu da tespit edilmistir.
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Bir birey veya grubun bir kimseye zarar vermek amaciyla bilerek ve isteyerek
takindig1 agresif tutum ve davraniglar (Olweus, 1993, s. 98) alanyazinda zorbalik
olarak ele alinmaktadir (Smith ve ark., 2008). Fiziksel ortamlarda yapilan (geleneksel
zorbalik) zorbaliga ek olarak, son yillardaki teknolojik gelismeler ve buna paralel
olarak insanlarin teknolojiyi yasamlarinda daha yaygin kullanmalar1 zorbalig
teknolojik bir boyuta tasiyarak siber zorbalik kavraminin ortaya ¢ikmasina sebep
olmustur (Akbaba & Eroglu, 2013). Siber zorbalik, ergen ve geng bireylerin 6zellikle
sosyal aglar lizerinden paylasim yapma ve mesajlagsma gibi sanal eylemlere karsi
olan yogun ilgisiyle beraber kendisini gostermektedir (Cho & Yoo, 2016). Aksaray
(2011) yaptig1 alanyazin taramasinda, siber zorbaligin arastirmalarda %9 ile %35
araliginda bir siklikla goriildiigiinii ve bir¢ok iilkede bu konuda yasanan sorunlarin
raporlandigini belirtmigtir. Yapilan aragtirmalarda siber zorbaligin bireyler {izerinde
depresyon, endise, paranoya, korku ve {iziintii gibi ¢esitli olumsuz etkiler biraktig
ifade edilmektedir (Ben-Arie, Casas, Frones & Korbin, 2014; Hoff & Mitchell,
2009; Patchin & Hinduja, 2006). Siber zorbaliga maruz kalan bireylerin daha ¢ok
psikiyatrik belirtiler tagidigi (Aricak, 2009), siber magduriyetin bireyleri stres ve
intihar egilimine varan olumsuz yasam kosullarina (Hinduja & Patchin, 2008) ittigi
belirtilmektedir. Dolayisiyla siber zorbaligin 6nlenmesi i¢in bazi adimlarin atilmasi
ve ¢esitli onlemlerin alinmasi gerektigi one siiriilmektedir (Beale & Hall, 2007;
Olweus, Limber & Mihalic, 1999). Buradan hareketle, siber zorbaligin 6nlenebilmesi
icin Oncelikle bu tiir zorbaliga neden olan etkenlerin ortaya konmasi gerekir. Bu
aragtirmada siber zorbalikla iligkili bir yapi olan algilanan sosyal destek (Calvete,
Orue, Estévez, Villardon & Padilla, 2010; Demeray & Malecki, 2003; Park, Na &
Kim, 2014) kavrami ele alinmis ve kii¢lik yas gruplar i¢cin onemli sosyal destek
kaynaklarindan biri olan algilanan aile destegi 6zelinde siber zorbalikla iligkisi
incelenmistir. Siber zorbalik ve siber magdurlar ile ilgili yapilan arastirmalar bu
problemin ortadan kaldirilmasinda aile desteginin 6nemini ortaya koymaktadir.
Arastirmada siber zorbalik ve algilanan aile destegi yapilari; cinsiyet, sinif diizeyi
ve internet kullanim siklig1 degiskenleri kullanilarak detayli bir sekilde irdelenmistir.

Siber Zorbalk

Teknoloji insan yasamini kolaylastiran, glindelik islerin yerine getirilmesinde hiz
ve etkililik saglayan bir aragtir. Bir ara¢ olarak teknoloji iyi ve dogru amaglar i¢in
kullanilabiliyor olsa da, teknolojiyi kullanarak olumsuz eylemlerin yerine getirilmesi
ve boylelikle toplumsal sorunlarin ortaya ¢ikmasi da séz konusu olabilmektedir
(Surry & Farquahr, 1997). Teknolojinin sebep oldugu toplumsal sorunlardan birisi de
siber zorbaliktir. Alanyazinda siber zorbalik genel olarak, birey veya grup tarafindan
baskalarina zarar vermek amaciyla gergeklestirilen eylemlerde teknolojinin bir arag
olarak kullanilmasi olarak tanimlanmaktadir (Belsey, 2007; Calvete ve ark., 2010;
Patchin & Hinduja, 2006; Smith ve ark., 2008). Siber zorbalik iceren eylemlerde
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bulunan bireyler siber zorba, bu eylemlere maruz kalanlar ise siber magdur olarak
nitelendirilmektedir (Hinduja & Patchin, 2008).

Geleneksel zorbalik ile siber zorbalik arasinda benzer ve farkli bazi noktalar
bulunmaktadir. Oncelikle her iki tiirdeki zorbaligin temel amaci karsidaki bireye zarar
vermektir. Bu zarar verme davranislari karsidakini kiskanma, yasadig: bir problemden
dolay1 nefret duyma, karsidaki kisiden bir olay ile ilgili intikam alma gibi sebeplerden
kaynaklanan davraniglardir (Hoff & Mitchell, 2009; Topgu, 2014). Geleneksel
zorbalikta fiziksel bir stlinliikten bahsedilmektedir. Diger bir ifadeyle, karsidaki
bireye zorba davramislarda bulunan kisiler genel olarak fiziksel bir takim iistiinliige
sahip olan kisilerdir (Aksaray, 2011). Ancak siber zorbalikta fiziksel bir iistiinliikten
s6z edilmemektedir. Siber zorba davranislar: yapma niyetini tastyan bir birey karsidaki
kisiye fiziksel bir tistlinliik saglamasina ve onunla yiiz ylize gelmesine gerek duymadan,
teknolojinin kendisine verdigi “gizlilik” (anonymity) zirhiyla karsidakine zarar
verebilmektedir. Bu durum kisilerin normal yasamda yapamayacaklar1 bazi zorbalik
davramiglarim1 (hakaret etme, sozlii taciz, izinsiz kisisel bilgilerin paylasilmasi gibi)
teknoloji sayesinde rahat¢a yapabilmelerine olanak tanimaktadir. Teknolojiyi kullanarak
yapilan zorbalik eylemleri genel olarak; biriyle ilgili olumsuz igerikli yorumlar yazma,
kisilere ait 6zel bilgileri paylagsma ve baskalarina ait ¢evrimigi hesaplari ele gecirerek
bunlan kotiiye kullanma olarak karsimiza ¢ikmaktadir (Aricak ve ark., 2008; Bulut
& Alc, 2014; Calvete ve ark., 2010; Patchin & Hinduja, 2006). Bu baglamda, siber
zorbaligin kapsaminin geleneksel zorbaliga gore daha genis oldugu goriilmektedir
(Cetin, Yaman & Peker, 2011; Herring, 2004).

Geleneksel zorbaligin aksine siber zorbalik durumlarinda fiziksel olarak bir eyleme
maruz kalinmadigi igin siber zorbaligin sebep oldugu etkiler daha farkli olabilmektedir
(Watts, Wagner, Velasquez & Behrens, 2017). Siber zorbaliga maruz kalma ¢ogunlukla
bireyi sosyal, duygusal ve psikolojik agidan etkilemektedir (Sahin, Aydin & Sari,
2012). Schenk ve Framouw (2012) yaptiklar1 ¢caligmada siber zorbaliga maruz kalan
Ogrencilerde depresyon, endise, paranoya gibi belirtilerin meydana geldigini tespit
etmigstir. Akbulut ve Cuhadar (2011) 6gretmen adaylariyla yaptiklari ¢alismada siber
zorbaligin sebep oldugu sonuglara iligkin olarak insanlara giivenememe, sosyal
endise, 6¢ alma, 6zgiiven eksikligi ve intihar girisimi gibi bulgulara ulagmislardir.
Hoff ve Mitchell (2009) ise siber magdurlarda kizginlik, sinirlilik, gii¢siizliik hissi,
korku ve {iziintii gibi belirtilerin gozlendigi ifade etmistir. Sosyal yasamin yani sira
Ogrencilerin akademik basarilar1 da siber magduriyet durumundan 6nemli 6l¢iide
etkilenmektedir (Kog ve ark., 2016; Schneider, O’donnell, Stueve & Coulter, 2012).
Yapilan aragtirmalara bakildiginda siber zorbaligin bireyler iizerinde psikolojik ve
sosyal etkilerinin oldugu dikkati ¢gekmektedir.
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Algilanan Aile Destegi ve Siber Zorbahk

Algilanan sosyal destek kisinin sosyal ¢evresi tarafindan sevildigi, dnemsendigi ve
deger verildigi algisina sahip olmasi olarak tanimlanmaktadir (Demaray & Malecki,
2003). Algilanan sosyal destegin temel olarak kaynagini 6grencilerin aile, arkadas ve
ogretmenleri olusturmaktadir (Saylor & Leach, 2009). Stokes (1985) ise algilanan sosyal
destegi, bir kisinin yardima ihtiyaci oldugunda destek arayabilecegi bir ¢evreye sahip
oldugu hissi olarak tammlanustir. Ozellikle kiiciik yas gruplarinda en énemli sosyal
destek Ogrencilerin ailesi tarafindan saglanmaktadir. Bireyin yasi ilerledik¢e sosyal
destek daha c¢ok sosyal ¢evreden beklenmektedir. Bu aragtirmanin ¢alisma grubunu
ortaokul 6grencileri olusturdugundan sosyal destek kavramu aile destegi 6zelinde ele
alinmigtir. Bu baglamda algilanan aile destegi, kisinin ailesi tarafindan destek gordiigi
hissi olarak tanimlanmaktadir (Heiman, Olenik-Shemesh & Eden, 2015).

Siber zorbalik ile iligkisi olabilecek ve bireylerin siber zorba olmalarinda pay1
olabilecek degiskenlerden birinin algilanan aile destegi oldugu cesitli arastirmacilar
tarafindan belirtilmistir (Dilmag¢ & Aydogan, 2010; Fanti, Demetriou & Hawa, 2012;
Heiman ve ark., 2015; Larrafiaga, Yubero, Ovejero & Navarro, 2016; Ybarra &
Mitchell, 2004). Bu arastirmacilar genel olarak siber zorba olan bireylerin algilanan
aile destek diizeylerinin diisiik oldugunu ifade etmektedirler (Martinez-Herves,
Kramer & Hickey, 2014; Park ve ark., 2014). Ortaokul 6grencileriyle yapilan bir
caligmada aile i¢i iletisimin siber zorbalik ile anlamli diizeyde iligkili bir faktor oldugu
gOrlilmustiir (Martinez-Herves ve ark., 2014). Heiman ve arkadaglar1 (2015) siber
zorba davraniglarda bulunan &grencilerin anlamli diizeyde daha diisiik aile destegi
algiladiklarini belirlemistir. Park ve arkadaslar1 (2014) ise ilkogretim seviyesindeki
ogrencilerle gerceklestirdikleri bir calismada, ebeveynleri ile daha fazla vakit gegiren
ogrencilerin, daha diisiik diizeyde siber zorba davranislarla ilgilendigini tespit etmistir.
Ayrica siber magdurlarin da yasadiklart olumsuz durumdan kurtulmalar1 noktasinda
aile destek algisinin 6nemine dikkat ¢ekilmistir (Accordino & Accordino, 2011;
Navarro, Yubero & Larranaga, 2016; Wang, lannotti & Nansel, 2009). Larrafiaga ve
arkadaslar1(2016) yliksek diizeyde sibermagdur olan 6grencilerin diisiik diizeydekilere
gore daha fazla aile ici iletisim problemleri yasadiklarini tespit etmistir. Accordino
ve Accordino (2011) ortaokul diizeyindeki dgrencilerden anne ve babalariyla yakin
iletisimde olan 6grencilerin daha az siklikta siber magdur olduklarini ifade etmistir.
Bir diger calismada ise algilanan aile desteginin ergen bireyler i¢in siber zorbaliga
maruz kalma karsisinda koruyucu role sahip olan bir degisken oldugu saptanmigtir
(Fanti ve ark., 2012). Caligma bulgularinda da goriildiigii {izere, algilanan aile destegi
bireylerin hem siber zorba davraniglarda bulunma hem de siber zorba davranislara
maruz kalma konularinda onleyici etkisi olan ve siber zorbalikla yakindan iligkisi
bulunan bir degiskendir. Alanyazin incelendiginde aile desteginin disinda bireylerin
siber zorbalik davranis1 ile farkli degiskenler arasindaki iligkilerin incelendigi
cesitli calismalar bulunmaktadir. Bu ¢aligmalara 6rnek olarak; siber zorbalik yapan
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bireylerin profillerini belirlemeye yonelik yapilan ¢alismalar (Aricak ve ark., 2008;
MacDonald & Roberts-Pittman, 2010), bireylerin siber zorbalik algilarinin incelendigi
caligmalar (Agatston, Kowalski & Limber, 2007; Mishna, Saini & Solomon, 2009),
siber zorbalik kurbanlar ile ilgili caligmalar (Elgar ve ark., 2014; Tokunaga, 2010)
verilebilir. Ozellikle profilleme galismalari siber magdur ve zorbalar1 belirlemeyi
amacladigindan siber zorbalikla ilgili olan yapilarin yas, cinsiyet, internet kullanima,
teknoloji sahipligi gibi demografik degiskenler ile incelenmesine dayanmaktadir.

Geleneksel zorbalik davranisi (National Center for Educational Statistics, 1995)
ve siber zorbalik (Lee & Chae, 2007) okul yasaminda olduk¢a yaygin bir sorundur.
Siber zorbaligin toplumda yaygin bir hale geldigini belirten ve bu durumu istatistiksel
verilerle ortaya koyan cesitli calismalar yapilmistir (Juvoven & Gross, 2008;
Mishna ve ark., 2010; Vandebosch & Van Cleemput, 2009). Ortadgrenim diizeyinde
yiiriitiilen bir calismada 6grencilerin %50 sinin siber zorba davranislarda bulundugu
ve %34’tinlin bu davraniglardan zarar gordigii vurgulanmistir (Mishna ve ark.,
2010). Yaslar1 12 ila 17 arasinda degisen 6grencilerle yapilan bir diger calismada ise
ogrencilerin %72’lik bir kismi1 kendilerini siber zorba olaylarin i¢inde bulduklarini
ifade etmistir (Juvoven & Gross, 2008). Ilkdgretim ve ortadgretim diizeyinden 2052
Ogrenci ile gergeklestirilen bir ¢alismada ise 6grencilerin yaklasik %30’ Iuk bir bolimii
siber zorba/magdur olduklarini, %28’1 ise siber zorba eylemlere sahit olduklarini
belirtmislerdir (Vandebosch & Van Cleemput, 2009). Siber zorbaligin yaygin bir sorun
olduguna ulagan farkl ¢alismalar da bulunmaktadir (Li, 2007; Raskauskas & Stolz,
2007; Tokunaga, 2010). Bu sorunun giderilmesi bireylerin psikolojik gelisimleri ve
egitimlerini basarili bir sekilde siirdiirebilmeleri agisindan 6nem tasimaktadir. Bu
sebeple siber zorbalikla iligkili olabilecek degiskenlerin belirlenmesi siber zorbaligi
onlemek i¢in etkili yollardan birisidir (Demir & Seferoglu, 2016). Bu baglamda aile

- Siif
Cinsiyet Diizeyi
H2.b H3.a
H2.a H3.b

Siber HI Algilanan
B T
Zorbalik Aile Destegi
H:\ /;.b
Internet

Kullanim Siklig1

Sekil 1. Arastirma hipotez semasi.
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destegi siber zorbaligin 6nlenmesinde ve siber zorbaliga maruz kalinmasi durumunda
bireyin desteklenmesinde Onemli bir yapidir (Fanti ve ark., 2012; Park ve ark.,
2016). Dilmag¢ ve Aydogan (2010) ailenin ¢ocuga yonelik tutumunun, Ybarra ve
Mitchell (2004) ise aile i¢i baglarin ve aile igi kaliteli iletisimin hem siber zorbalik
hem de siber magduriyet ile 6nemli 6l¢iide iliskili oldugunu ifade etmistir. Buradan
hareketle bu arastirmada, algilanan aile destegi ve siber zorbalik birlikte ele alinmig
ve bazi demografik degiskenlere dayali olarak bu yapilar incelenmistir. Bu baglamda
olusturulan arastirma hipotez semasi Sekil 1°de verilmistir.

Bu aragtirmanin amaci ortaokul Ogrencilerinin siber zorbalik diizeylerinin
algilanan aile destegi ile birlikte incelenmesi olarak yapilandirilmistir. Bu konuda
yapilan aragtirmalarda ilk ve orta dgretim diizeyindeki ¢ocuklarin sosyal destegi en
fazla ailelerinden bekledikleri belirlenmistir (Furman & Buhrmester, 1992; Morrison
ve ark., 1997). Bu nedenle bu arastirmada sosyal destek, yalnizca aile destegi boyutu
ile siirli tutulmustur. Calismada oncelikle algilanan aile destegi ile siber zorbalik
davranisi arasindaki iliski incelenmistir (H1). Ayrica ele alinan bu yapilar {izerinde
etkisi oldugu diisiiniilen cinsiyet (H2), sinif diizeyi (H3) ve internet kullanim siklig1
(H4) degiskenleri ile algilanan aile destegi ve siber zorbalik davranisi arasindaki
bagint1 arastirilmistir. Burada ¢ift yonlii oklar iliskisel modele (correlational model),
tek yonlii oklar ise nedensel modellere (causative model) isaret etmektedir.

Yontem

Arastirma Modeli

Bu c¢aligmada ortaokul 6grencilerinin algilanan aile destegi ve siber zorbalik
diizeyleri ile ilgili var olan durumlar1 betimlenmis ve ele alinan degiskenler arasindaki
iligkiler incelenmistir. Bu nedenle bu arastirma nicel aragtirma yontemlerinden
nedensel ve iligkisel aragtirma yontemlerine gore desenlenmistir (Fraenkel, Wallen
& Hyun, 2012, s. 331).

Calisma Grubu

Arastirmanin ¢alisma grubu 1 6zel okul ve 2 devlet okulu olmak iizere toplam 3
okulda 6grenim goren 5, 6, 7 ve 8.sif diizeyindeki 223 6grenciden olusmaktadir.
Veri toplama siirecinde goniilliiliik esas alinmig ve dgrenci ismi gibi kisisel bilgiler
alimmayarak Olgeklerin cevaplandirilmasinda Ogrencilerin daha rahat olmalari
saglanmigtir. Caligma grubunun cinsiyet, sinif diizeyi ve okul tiirline gore dagilimlar
Tablo 1°de verilmistir.
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Tablo 1
Calisma Grubunun Ozellikleri
. . . Bilgisayar Sahipligi Internet Baglantis
Degisk Kat Siklik Yiizde (%
egisken ategori iklik (f)  Yiizde (%) Evet (D Hayr (D Var (O Yok (O
. Kadin 131 58.7 72 59 83 48
Cinsiyet
Erkek 92 41.3 73 19 63 29
S.sif 41 18.4 25 16 26 15
.. O6smf 43 19.3 28 15 31 12
Sinif Diizeyi
7.sif 35 15.7 31 4 30 5
8.smif 104 46.6 61 43 59 45
Devlet 90 40.4 79 11 82 8
Okul Tiirt Ozel 133 59.6 66 67 64 69
Toplam 223 100 145 78 146 77

Tablo 1’de goriildiigii lizere katilimcilarin %59.7’sini kadin, %41.3’1inli erkek
ogrenciler olusturmaktadir. Siif diizeyleri incelendiginde arastirmaya en c¢ok 8.
sinif (f=104; %46.6), en az 7. smuf (f=35; %15.7) 6grencilerinin katilim sagladiklari
goriilmektedir. Katilimcilarin %60°’a yakini 6zel okulda digerleri ise devlet okullarinda
ogrenim gormektedir. Katilimcilarin énemli bir kismmin kisisel bilgisayar (%65)
ve internet baglantisina (%65) sahip olduklart goriilmektedir. Kadmlarin sadece
%355°1 bilgisayara sahip iken %63.4’iiniin aktif bir internet baglantis1 bulunmaktadir.
Bilgisayar ve internet baglantisi sahipligi frekanslari incelendiginde sonuglarin devlet
okullarinda okuyan &grenciler lehine yiiksek oldugu dikkati ¢ekmektedir.

Veri Toplama Araclari

Bu calismada 6grencilerin algilanan aile destegi ve siber zorbalik diizeylerinin
belirlenebilmesi amaciyla kisisel bilgi formu, Algilanan Sosyal Destek Olgedi ve
Siber Zorbalik Olgegi kullamilmistir. Kisisel bilgi formu arastirmacilar tarafindan
olusturulmustur. Bu formda sif diizeyi, cinsiyet ve internet kullanim sikliginin
sorgulandigi maddeler yer almaktadir.

Algilanan Sosyal Destek Olcegi. Calismada dgrencilerin algilanan aile destegi
diizeylerini belirlemek amaciyla 6lgme araci olarak Yildirim (2004) tarafindan
gelistirilen algilanan sosyal destek olgegi kullamlmustir. Olgegin gelistirilme
asamasinda Yildirim (2004) ortaokul, lise ve iiniversite 6grencileri ile uygulamalar
yapmis ve Olcegin 10 yasin Ustiindeki tiim bireyler i¢in uygulanabilir olmasini
hedeflemistir. Olgek 50 maddeden ve 3 faktorden olusmaktadir. Faktorler aile destegi
(20 madde), arkadas destegi (13 madde) ve Ogretmen destegi (17 madde) olarak
belirlenmistir. Olgek 3°lii Likert tipinde olup “bana uygun degil”, “kismen uygun”
ve “bana uygun” seceneklerinden olusmaktadir. Buna gore Olgekten yiiksek puan
alinmasi, algilanan sosyal destegin yiiksek oldugu anlamma gelmektedir. Olgegin
tamaminin Cronbach Alfa giivenirlik katsayisi. 93 olarak bulunmus olup aile, arkadas
ve O0gretmen destegi alt boyutlari i¢in sirasiyla .94, .91 ve .93 olarak hesaplanmistir.
Cronbach alfa degerlerinin .70’den biiyiik olmasi1 yapilan dl¢iimlerin giivenirligine
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iligskin bir kanit olarak kabul edilmektedir (Nunnully ve Bernstein, 1994). Buna gore
bu 6l¢ek ile yapilan 6l¢iimlerin giivenilir oldugu sdylenebilir. Bu ¢alismada 6lgegin
sadece aile destegi alt boyutu kullanilmistir.

Siber Zorbalk Olcegi. Caligmada ayrica dgrencilerin siber zorbalik diizeylerinin
belirlenebilmesi i¢in Aricak, Kinay ve Tanrikulu (2012) tarafindan gelistirilen siber
zorbalik 6lcegi kullanilmistir. Olgek 11 ile 18 yas arasindaki dgrencilerin siber
zorbalik davranisglarini belirlemek amaciyla gelistirilmistir. Olgek 24 maddeden ve
tek faktorden olusmaktadir. 4’1i Likert tipinde hazirlanmis olan dlgekteki segenekler
“hi¢bir zaman”, “bazen”, “cogu zaman” ve “her zaman” olarak belirlenmistir.
Olgekten elde edilen puanlarin yiikselmesi siber zorbahigm arttidi seklinde
yorumlanmaktadir. Buna gore siber zorbalik puani yiiksek olan 6grencilerin sanal
ortamlarda zorbalik davranis1 gdsterme egiliminde olduklar1 sdylenebilir. Olgegin
psikometrik degerlendirilmesi 6lgegi gelistiren arastirmacilar tarafindan yapilmas,
gecerli ve giivenilir bir 6lgme araci1 olduguna karar verilmistir. Bu aragtirmadan elde
edilen veriler ile 6l¢egin Cronbach Alfa giivenirlik katsayisi .95 olarak hesaplanmustir.
Buna gore arastirmadan elde edilen 6lgme sonuglariin giivenilir oldugu sdylenebilir.
Olgek, 11-17 yas arahigindaki bireylere uygulanmak iizere hazirlanmistir.

Verilerin Analizi

Bu calismada veri ¢ozlimlemesinde, bagimli degiskenleri siber zorbalik ve aile
destegi olan bir yapisal esitlik modeli kullanilmasi amaclanmistir. Ancak bagimhi
degiskenlerdeki normallik sayiltis1 saglanamadigi i¢in yapisal esitlik modelleri sonrasi
veri-model uyumsuzlugu gézlenmistir. Bu nedenle arastirma analizlerinde parametrik
olmayan yontemlere basvurulmustur. Bu ifadeye dayanak olusturmasi agisindan,
oncelikle verilerin normal dagilim sinamalarina iligkin sonuglar bu béliimde verilmistir.
Yapilan Shapiro-Wilk ve Kolmogorov-Smirnov testleri sonucunda, siber zorbalik ve
algilanan aile destegine iligkin toplanan verilerin normal dagilmadig: gériilmektedir (p
<.05). Her iki degiskene ait normallik testi sonuglar1 Tablo 2°de verilmistir.

Tablo 2
Normallik Testi Sonuglart

istatistikler

Degisken N Ortalama Ss S-W K-S
Siber Zorbalik 233 26.73 5.77 519 318
Algilanan Aile Destegi 233 53.65 7.39 764 227

Verilerin normal dagiliminin saglanmasina yonelik cesitli veri doniistiirme
islemleri yapilmigtir. Tablo 3’te karekok doniisiimii sonrasinda yapilan Shapiro-Wilk
ve Kolmogorov-Smirnov Normallik Testi sonuglart verilmistir. Ancak yapilan bu
islemler sonucunda da veriler normal dagilim gostermemistir (p < .05).
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Tablo 3 )
Doéniistiiriilmiis Puanlara Iliskin Normallik Testi Sonuglart

Istatistikler
Degisken N Ortalama Ss S-W K-S
Siber Zorbalik 233 5.14 48 .568 .304
Algilanan Aile Destegi 233 7.30 .55 731 235

Bu sayiltinin saglanmasi igin gerekli dogrusal (Z, T vb. doniisiimleri) ve dogrusal
olmayan (log, iistel, karekok vb. doniigiimleri) veri doniistiirmelerinden de sonug
alinamamustir. Normallik varsayiminin karsilanmamasi sebebiyle, (Sekil 1°deki iliskisel
bagintilarin smanmasi amactyla) degiskenler arasindaki iliskilerin incelenmesinde
Spearman sira korelasyon katsayist kullanilmistir. Ayrica siber zorbaligin ve algilanan
aile desteginin demografik degiskenlere gore (Sekil 1°deki nedensel bagintilar)
farklilagsma durumunun incelenmesi amaciyla Kruskal-Wallis H ve Mann-Whitney U
testleri kullanilmustir. Parametrik olmayan testler i¢in etki genisliklerinin tahmininde
Epsilon Kare katsayis1 kullanilmistir. Epsilon kare katsayisinin hesaplanmasina iliskin
formiil (Tomczak & Tomczak, 2014) asagida verilmistir.

H
(n?*-1)/(n-1)

Formiilde yer alan H degeri Kruskal Wallis H test istatistiginden elde edilmektedir.

Ez =

Toplam gozlem sayisini ifade etmek amaciyla # kullanilmustir. Buradan elde edilen &}
degeri Epsilon kare katsayisi olarak adlandirilmaktadir. Katsayinin 1’e yakinlagmasi
milkemmel etki (perfect effect) oldugunu, 0’a yaklasmasi ise etkinin olmadigim
gostermektedir. Rea ve Parker (1992) .20 ve .40 aralifinda etki genisliginin orta
diizeyde oldugunu, .20’nin altinda hesaplanan etki genisliginin ise zay1f etki genigligi
olarak ele alinabilecegini ifade etmistir.

Bulgular

Siber Zorbalik ve Algilanan Aile Destegi Arasindaki Iliskinin incelenmesi

Bu arastirmada oncelikle siber zorbalik ve algilanan aile destegi degiskenleri
arasindaki iliski (H1) incelenmistir. Bu degiskenlere iliskin toplanan veriler normal
dagilima sahip olmadig: icin iligki, Spearman sira korelasyon katsayis1 kullanilarak
incelenmistir. Siber zorbalik ve algilanan aile destegi degiskenleri arasindaki iliskiyi
gosteren istatistiksel analiz sonuglar1 Tablo 4’te verilmistir.

Tablo 4

Siber Zorbalik ve Algilanan Aile Destegi Arasindaki Iliskive Yonelik Sonuglar

Degisken N r
Siber Zorbalik x Algilanan Aile Destegi 223 -401

Tablo 4 incelendiginde 6grencilerin siber zorbalik ve algilanan aile destegi diizeyleri

arasinda negatif yonde ve orta diizeyde anlamli bir iligkinin oldugu anlasilmaktadir
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(r=-.401; p <.00). Bu sonuglar 6grencilerin, ailelerinden algiladiklar1 sosyal destek
diizeyleri arttikca siber zorbalik diizeylerinin diistligii, algilanan aile destegi azaldik¢a
siber zorbalik diizeyinin artt181 seklinde yorumlanabilir.

Siber Zorbalk Diizeyinin Cinsiyete Gore Incelenmesi

Ogrencilerin siber zorbalik diizeylerinin cinsiyete gére farklilasma durumunun
incelenmesi (H2.a) amaciyla parametrik olmayan testlerden Mann-Whitney U testi
kullanilmig olup analiz sonuglar1 Tablo 5’te verilmistir.

Tablo 5

Cinsiyet ve Siber Zorbahga Iliskin Mann-Whitney U Testi Sonuglar:

Grup Ortalama Ss Ortalama Sira Z
Kadin 26.24 4.17 110.13

Erkek 27.42 7.46 114.66 -8

Tablo 5°teki sonuglara bakildiginda kadin ve erkek Ogrencilerin siber zorbalik
diizeyleri arasinda anlamli bir fark olmadig1 goriilmektedir (Z = -.558; p > .05). Bu
sonuclara gore 0grencilerin siber zorbalik diizeylerinin cinsiyete gore farklilagmadigi
ifade edilebilmektedir. Cinsiyetin siber zorbalik {izerindeki etkisi nedensel bir modele
tekabiil ettigi icin bu analizde ayn1 zamanda epsilon kare etki genisligi .001 bulunmustur.
Bu bulgu siber zorbalik iizerinde cinsiyetin etkisi olmadig1 seklinde yorumlanabilir.

Algilanan Aile Desteginin Cinsiyete Gore incelenmesi
Algilanan aile desteginin cinsiyete dayali farklilasma durumu (H2.b) incelenmistir.
Bu amagla yapilan Mann-Whitney U testi sonuglart Tablo 6’da verilmistir.

Tablo 6

Cinsiyet ve Algilanan Aile Destegine Iliskin Mann-Whitney U Testi Sonuclart

Grup Ortalama Ss Ortalama Sira V4
Kadin 53.26 7.48 107.82 1162
Erkek 54.21 7.29 117.96

Tablo 6’daki sonuglar kadin ve erkek 6grencilerin algilanan aile destegi diizeyleri
arasinda anlamli bir farkin olmadigim gostermektedir (Z=-1.162; p>.05). Bu sonuglara
gore Ogrencilerin algilanan aile destegi diizeylerinin cinsiyete gore farklilasmadig
anlasilmaktadir. Cinsiyetin algilanan aile destegi tizerindeki etki genisligi epsilon kare
ile hesaplanmis ve .006 olarak bulunmustur. Bu bulgu algilanan aile destegi iizerinde
cinsiyetin etkisi olmadig1 seklinde yorumlanabilir.

Siber Zorbahgm Simf Diizeylerine Gore incelenmesi

Arastirmada incelenen bir diger arastirma hipotezi ise siber zorbalik diizeyinin sinif
diizeyine gore farklilik gosterip gostermedigidir (H3.a). Bu soruya yanit bulabilmek
icin Kruskal-Wallis testinden yararlanilmistir. Bu teste yonelik bulgular Tablo 7°de yer

almaktadir.
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Tablo 7

Siber Zorbaligin Simif Diizeylerine Gore Incelenmesine Iliskin Kruskal-Wallis Testi Sonuglart

Degisken  Kategori N Ortalama Ss Ortalama Sira %2 Fark  Etki Genisligi
S.simif 41 25.76 6.94 86.06

Simif 6.s1n1f° 43 25.58 322 98.00 d>a

. 18.89 .09

Diizeyi 7.smmift 35 26.00 3.39 108.57 d>b

8.simift 104 27.83 6.54 129.17

Tablo 7°deki sonuglar incelendiginde dgrencilerin siber zorbalik diizeylerinin sinif
diizeyine gore farklilik gosterdigi anlagilmaktadir (¢*= 18.89; p <.05). Siber zorbalik
diizeyinin hangi siiflara gore farklilastigini bulmak i¢in ise her ikili kategori arasinda
Mann-Whitney U testi uygulanmistir. Bu sonucglara gore 8.smif Ogrencilerinin
siber zorbalik diizeylerinin 5.smnif ve 6.sinif 6grencilerine goére anlamli bir farklilik
gosterdigi bulgusuna erisilmistir. Bu farklilik 8. sinif 6grencilerinin lehinedir. Buna
gore 8. smif ogrencilerinin alt siniflarda bulunan 6grencilere gore siber zorbalik
diizeylerinin anlamli bir sekilde yiiksek oldugu anlagiimaktadir.

Algilanan Aile Desteginin Simf Diizeylerine Gore incelenmesi

Smif diizeyinin 6grencilerin aile destegi algilarinda bir farklilik olusturup
olusturmadiginin incelenmesi (H3.b) amaciyla Kruskal-Wallis testi kullanilarak
analizler gergeklestirilmistir. Analizlere iliskin sonuglar Tablo 8’de verilmistir.

Tablo 8
Algilanan Aile Desteginin Sunif Diizeylerine Gére Incelenmesine Iligkin Kruskal-Wallis Testi Sonuglar:
Degisken  Kategori N Ortalama Ss Ortalama Sira ha Fark  Etki Genisligi
5.smf* 41 55.00 7.78 138.41
Sinif 6.simuf* 43 5484 567 115.56 a=b
. , 9.75 a>c .04
Diizeyi 7.smif* 35 54.14 5.29 103.10 a>d
8.simif! 104 52.46 8.33 103.11

Tablo 8’deki sonuglara bakildiginda ise Ogrencilerin algilanan aile destegi
diizeylerinin simif diizeyine gore farklilik gosterdigi goriilmektedir (x*>= 9.75; p <
.05). Bu sonuca gore her ikili kategori arasinda Mann-Whitney U testi uygulanmis
ve 5.sinif dgrencilerinin algilanan aile destegi diizeylerinin 6.sinif, 7.sinif ve 8.smif
Ogrencilerine gore anlamli bir farklilik gdsterdigi bulgusuna ulasilmistir.

Siber Zorbahgin internet Kullamim Sikhigina Gére incelenmesi

Caligmada Ogrencilerin siber zorbalik diizeylerinin haftalik internet kullanim
sikligina gore farklilagsma durumu (H4.a) incelenmistir. Kruskal-Wallis testinden
yararlanilarak elde edilen sonuclara Tablo 9’da yer verilmistir.
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Tablo 9
Siber Zorbaligin Internet Kullamim Stkligina Gore Incelenmesine Iliskin Kruskal-Wallis Testi Sonugclar
Degisken Kategori (Saat) N  Ortalama Ss  Ortalama Sira ~ ? Fark Etki Genisligi
0° 36 25.14 4.58 79.10
S 54 25.07 2.02 92.76 g>d.c.b.a
internet  1-5¢ 64 2630 576 111.14 >b.a
Kullanim ~ 6-10¢ 28 2679 395 130.09  42.19 E’;E’z 20
Sikhigt — 11-15¢ 12 2742 327 145.08 a
16-20° 12 29.83 6.55 146.75 b>a
>20¢ 12 34.18 11.28 168.35

Kategorilere iliskin ortalama puanlar incelendiginde internet kullanim siiresi
arttik¢a siber zorbalik puanlarmin da arttigi goriilmektedir. G6zlenen bu artigin
istatistiksel olarak anlamliliginin test edilmesi amaciyla yapilan Kruskal-Wallis Testi
sonuglarma gore internet kullanim sikligma gore siber zorbalik diizeyi anlamli bir
sekilde farklilagtig1 belirlenmistir (y*>= 42.19; p < .05). Farkliligin hangi kategoriler
arasinda oldugunu bulmak i¢in Mann-Whitney U testinden yararlanilmistir. Bu
sonuglara gore haftalik 20 saatten fazla internet kullanan dgrencilerin siber zorbalik
diizeyleri, haftada 10 saate kadar internet kullanan 6grencilere gore anlamli bir sekilde
daha yiiksektir. Hi¢ internet kullanmayan 6grencilerin siber zorbalik diizeyleri ise
beklenildigi gibi diger 6grencilere gore anlamli olarak daha diistiktiir.

Algilanan Aile Desteginin internet Kullanim Sikh@ina Gore incelenmesi

Caligmada son olarak 6grencilerin aile destegi algilarinin internet kullanim sikligina
gore farklilasma durumu (H4.b) incelenmistir. Bu incelemeye iliskin Kruskall-Wallis
testi sonuclar1 Tablo 10’da goriilmektedir.

Tablo 10

Algilanan Aile Desteginin Internet Kullamim Sikligina Gére Incelenmesine Iliskin Kruskal-Wallis Testi
Sonuglart

Degisken Kategori (Saat) N  Ortalama Ss Ortalama Sira~ ? Fark Etki Genisligi
0° 36 53.67 7.89 116.14
<Ib 54 55.00 5.15 116.83 a>g
internet ~ 1-5° 64  54.89 6.05 121.16 b>g
Kullanim ~ 6-10¢ 28 5421 6.58 115.84 14.67 g 0.07
Siklig1 11-15¢° 12 53.50 7.76 113.96 d>g
16-20° 12 51.83 7.76 94.00 e>g
>20¢ 12 4512 11.94 58.41

Algilanan aile destegi diizeyinin internet kullanim sikligina gore farklilastig
goriilmektedir. (>= 14.67; p < .05). Farkliligin hangi kategoriler arasinda oldugunu
bulmak amaciyla Mann-Whitney U testi gerceklestirilmistir. Bu sonuglara gore bir
haftada interneti 20 saatten fazla kullanan 6grencilerin algilanan aile destegi diizeyleri
haftada 15 saat ve daha az internet kullanan O6grencilere gore anlamli bir sekilde
daha diisiiktiir. Bu sonuglardan hareketle, ¢ok fazla internet kullanan 6grencilerin
algiladiklar aile desteginin daha diisiik bir diizeyde oldugu anlagiimaktadir.
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Bu aragtirma kapsaminda ele alinan degiskenler arasindaki oOriintiiler ve etki
genislikleri Sekil 2°de verilmistir. Etki genislikleri, parametrik olmayan testler icin
uygulanan analiz yontemleri (Tomczak & Tomczak, 2014) kullanilarak hesaplanmugtir.

Smif
| | Diizeyi

Siber
Zorbalik

Algilanan
Aile Destegi

20%* .06*

Internet
Kullanim Sikligt

Sekil 2. Hipotez sinamalar1 ve etki genisligi sonuglart.

Sekil 2 buraya kadar sunulmus olan hipotez stnamalariin bir 6zeti niteligindedir.
Katsayilar tizerindeki (™) ifadesi ilgili katsaymm p < .01, (*) p < .05 diizeyini
gostermektedir. Siber zorbalik ile algilanan aile destegi arasinda .40 diizeyinde negatif
bir iliski bulunmaktadir. Hesaplanan etki genislikleri goz 6niinde bulunduruldugunda,
ele alan siber zorbalik ve algilanan aile destegi yapilar lizerinde en ¢ok, internet
kullanim siklig1 degiskeni etkilidir. Cinsiyet degiskenine iliskin kurulan hipotez
sinamalar1 bu aragtirma sonucunda desteklenmemistir. Bu nedenle bu degiskene
iliskin etki genisligi degerleri hesaplanmamustir.

Tartisma ve Oneriler

Bu calismada ilkdgretim 6grencilerinin siber zorbalik ve ailelerinden algiladiklari
sosyal destek diizeyleri arasindaki iliski incelenmistir. Ayrica cinsiyet, sinif diizeyi ve
internet kullanim siklig1 degiskenlerine gore 6grencilerin siber zorbalik ve algilanan
aile destegi diizeylerinin farklilagip farklilagsmadigi arastirilmistir. Bu baglamda siber
zorbalik sorununun agilmasina yonelik bazi 6nerilerde bulunulmustur.

Tartisma

Arastirmanin ilk bulgusu 6grencilerin ailelerinden algiladiklar1 destek ile siber
zorbalik diizeyleri arasinda negatif yonde anlamli bir iliski oldugu seklindedir.
Dolayisiyla bu iliski, dgrencilerin ailelerinden algiladiklar1 destek diizeyi arttik¢a
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siber zorbalik seviyelerinin diisecegi ve sanal ortamlarda zorbalik davranigi gosterme
egiliminin azalacagi seklinde yorumlanabilir. Bu bulgu cesitli aragtirmalarda ifade
edilen siber zorba olan bireylerin algilanan aile destegi diizeylerinin diisiik oldugu
bulgusunu desteklemektedir (Fanti ve ark., 2012; Heiman ve ark., 2015; Park ve ark.,
2014). Buna kargin Bing6l ve Tanrikulu (2014) yaptiklar1 ¢aligmada aileden algilanan
sosyal destek ile siber zorbalik arasinda anlamli bir iliski olmadigii belirterek bu
calismadaki bulguyu desteklemeyen bir sonuca varmiglardir. Fanti ve arkadaslar
(2012) aile desteginin siber zorbalik diizeyi ile negatif yonde iligkisinin bulunmasinin
yaninda ayni zamanda siber zorbaliga maruz kalma durumu ile de negatif yonde iliskili
oldugunu belirtmistir. Benzer sekilde Ybarra ve Mitchell (2004) ¢ocuklarda ebeveyn
iletisiminin ve aile ile kurulan bagin hem siber zorbalik hem de siber magduriyet ile
dogrudan iligkili oldugunu ifade etmistir. Buna gore kiigiik yas grubunda yer alan
bireyler i¢in aile desteginin, siber ortamlarda hem zorbalik davranisi géstermeme
hem de zorbaliga maruz kalmama durumu i¢in 6nemli oldugu anlasilmaktadir.

Siber zorbalik ve aile destegi yapilari cinsiyete gore ele alindiginda gruplar arasinda
cinsiyete dayali bir farklilagmanin olmadig1 sonucuna ulagilmistir. Alanyazinda bu
bulgular destekleyen g¢esitli galigmalar mevcuttur (Cegen, 2008; Demeray & Malecki,
2002; Demir & Seferoglu, 2016; Hinduja & Patchin, 2008). Geleneksel zorbalik
iizerine yapilan ¢aligsmalarda erkeklerin kadinlara gére daha sik zorbalik davraniginda
bulunduklar1 belirtilmistir (Kaltiala-Heino, Rimpeld, Rantanen & Rimpeld, 2000;
Seals & Young, 2003). Bununla birlikte siber zorbalik geleneksel zorbaliga gore
daha dolayli ve gizli yapilan bir zorbalik tiiridiir. Cesitli calismalarda da kadinlarin
zorba davraniglar sergilerken fiziksel siddet yerine psikolojik ve duygusal zarar
verme (dedikodu yayma vb.) gibi dolayli1 yollari tercih ettikleri belirtilmistir (Baldry
& Farrington, 1999; Crick, 1995). Bu baglamda diisiiniildiigiinde kiz dgrencilerin
siber zorbalik diizeylerinin erkek Ggrencilerle istatistiksel olarak benzer ¢ikmasi
aciklanabilmektedir. Bunlara ek olarak siber zorbalik diizeylerinin cinsiyete gore erkek
ogrencilerin lehine farklilastigi calismalar da alanyazinda bulunmaktadir (Ayas &
Horzum, 2009; Bing61 & Tanrikulu, 2014; Dalmag Polat & Bayraktar, 2016). Cinsiyet
degiskeninin aile destegi baglaminda ele alindig1 ¢alismalardan birini gergeklestiren
Demeray ve Malecki (2002) ortadgretimde 6grenim goren kiz ve erkek 6grencilerin
algilanan aile destegi diizeyleri arasinda anlamli bir farkin bulunmadigini belirtmistir.
Benzer ¢alismalarda da cinsiyetin algilanan aile destek diizeyi lizerinde anlamli bir
etki olugturmadig1 bulgulanmistir (Malecki & Demeray, 2003; Rueger, Malecki &
Demeray, 2010). Buna gore ailelerin, cinsiyet farki gézetmeden ¢ocuklarina benzer
sekilde destek sagladigi sdylenebilir.

Calismada siber zorbalik, simif diizeylerine gore ele alinmis ve bu baglamda yapilan
analiz sonucunda siber zorbalik diizeyinin sinif diizeyine gore farklilastig1 belirlenmistir.
Siuf diizeyi arttikga siber zorbalik puanlarinin anlaml bir sekilde arttig1 gézlemlenmistir.
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Busonuglarabenzerolarak, Manap (2012) yaptigi ¢aligmada ilkogretim 6grencilerinin siber
zorbalik diizeylerinin simif diizeyine gore farklilik gosterdigini belirtmistir. Siif diizeyi ya
da bununla paralel olarak gosterilebilecek yas degiskeni ile siber zorbalik diizeyini birlikte
ele alan bazi ¢alismalarda ise bu arastirmadakinden farkli sonuglara ulagilmistir (Eroglu
& Giiler, 2015; Ozdemir & Akar, 2011). Ornegin ilkdgretim diizeyindeki dgrenciler ile
yiiriitiilen bir caligmada siber zorbaligin yasa gore farklilasmadigi saptanmistir (Calisgan,
2013). Simif diizeyine dayali olarak ele alinan bir diger yap1 da algilanan aile destegidir.
Yapilan analiz sonucunda 5.smif 6grencilerinin algiladiklar aile destegi 6., 7. ve 8. smifta
Ogrenim goren dgrencilere gore daha yiiksek bulunmustur. Buradan hareketle simif diizeyi
arttikca aile tarafindan algilanan destekte diisiis gbzlenmektedir. Bu ¢aligmadakine benzer
bir bulguya Cheng ve Chan (2004) yaptiklar1 ¢alismada ulasmis ve yasca daha biiyiik
ogrencilerin ailelerinden daha diisiik diizeyde destek aldiklarmi belirtmislerdir. Bir bagka
calismada ise 4. simif 6grencilerinin 6.smif ve 8.smiftaki 6grencilere gore daha yiiksek
diizeyde aile destek algisma sahip olduklar1 saptanmistir (Nickerson & Nagle, 2005).
S6z konusu ¢alisgmada ayrica ¢ocukluktan ergenlige dogru gidildikce sosyal destegin
ailelerinden ziyade daha ¢ok arkadas ¢evresinden beklendigi belirtilmistir. Bu baglamda,
bu ¢alismanin alanyazindaki ¢aligmalarla benzer sonuglara ulastigi ifade edilebilir.

Internet kullamim sikhig, bu calismada siber zorbalik ve aile destegi baglaminda ele
alman yapilardan biridir. Yapilan analizler sonucunda internet kullanim sikligma gore
siber zorbalik diizeylerinin farklilagtigi tespit edilmistir. Bu ve benzer arastirmalar
internette gegirilen siire arttik¢a bireylerin siber zorba davranislar gésterme olasiliginin da
arttigim ortaya koymaktadir (Burnukara, 2009; Manap 2012; Serin, 2012). Manap (2012)
gilinliik internet kullanim siiresinin siber zorbalik tizerinde anlamli bir etkisinin oldugunu
belirtmistir. Tanrikulu (2013) da benzer bir sonuca ulasarak internet kullanim siiresi
ve sikliginin siber zorbalik tizerinde anlaml bir etkiye sahip oldugunu ifade etmistir.
Calisgan (2013) ise bu bulgulardan farkli olarak siber zorbalik diizeyinin internet kullanim
sikhigina gore degismedigi sonucuna varmistir. Benzer sekilde, algilanan aile desteginin
de internet kullanim sikligma gore farklilik gosterdigi belirlenmistir. Internette gegirilen
slirenin artmasinin, 6grencilerin aileleriyle birlikte gegirdikleri zamanin azalmasina sebep
oldugu diisiiniilmektedir. Lee ve Chae (2007) ortadgretim Ogrencileriyle yaptiklari bir
caligmada internet {lizerinde harcanan siirenin aile bireyleri arasinda gegirilen siire ile
negatif bir iligki i¢inde oldugunu saptamislardir. Ortadgretim diizeyinde gergeklestirilen
benzer bir calismada da, internette harcanan siirenin artmast, aile i¢i iletisimde gegirilmesi
gereken zamanin azalmasina sebep olmakta ve kiside diisiik diizeyde bir aile birligi algisi
meydana getirmektedir (Mesch, 2006).

Oneriler
Calismadaki onde gelen bulgulardan birisi, 6grencilerin ailelerinden algiladiklar
sosyal destek diizeyi arttikga siber zorbalik seviyelerinin diisecegi yoniindedir. Dolayistyla
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ogrencilerdeki siber zorbalik davraniglarinin azaltilmasinda aile destegi algisi onem
tasidigidan bunoktadaailelere bazi gérev ve sorumluluklar diismektedir. Ornegin, ailelerin
kendi ¢ocuklarina yonelik daha destekleyici bir sekilde davranabilmeleri i¢in, okullardaki
psikolojik danigman rehberliginde sosyal destek egitim programlarimin diizenlenebilecegi
Onerilmistir (Yildirim, 2000). Ayrica ¢ocuklara 6z-saygilarmi ve diirtiilerini kontrol
etme, sosyal yasamda kendini ifade etme gibi becerilerin kazandirmasimin saldirganligi
ve zorba davraniglari 6nledigi belirtilmektedir (Akbaba & Eroglu, 2013). Bu ifadeden
hareketle, ¢ocuklarin bu becerileri kazanabilmeleri konusunda ailelerin onlara ne sekilde
yardim ve destek saglayabileceklerine iliskin egitimlerin diizenlenmesi, saldirganligin
bir tiirli olan siber zorbalik ile miicadele etme noktasinda énem tasimaktadir. Buna ek
olarak, bu caligmada da goriildiigii iizere, internet kullamim siiresi siber zorbalik iizerinde
en yiiksek etkiye sahip yap1 olarak belirlenmistir. Erdur-Baker (2010) kisisel bilgilerini
bagkalari ile paylagma, tanimadigi kisilerle iletisim kurma gibi riskli internet kullanim
davraniglarinin siber zorbalikla iligkili en 6nemli degisken oldugunu ifade etmistir.
Dolayisiyla bu noktada da ailelere gorev diismekte ve ebeveynlerin ¢cocuklarn internet
kullanimlarimi takip etmesi ve gerektiginde miidahalede bulunmasi 6nerilmektedir. Ang
(2015) cocuklarin internet kullammina dair ebeveynlerin genellikle sinirlayici ve aktif
olarak adlandirilan iki tiir miidahalede bulundugunu belirtmektedir. Sinirlayict miidahale
internet kullanim siiresi ve belli sitelere erisimin kisitlanmasidir. Aktif miidahale ise
ebeveynlerin internette bulunan zararl ve yararl icerikler ve giivenli internet kullanim
konusunda ¢ocuklarmi bilgilendirmeleridir. Bu konuyla ilgili olarak Liu, Ang ve Lwin
(2013) yaptiklart bir ¢aligmada aktif miidahalenin siber zorbalig1 6nlemede daha etkili ve
uygun bir miidahale sekli oldugunu tespit etmistir. Bu baglamda ebeveynlerin ¢ocuklarma
internet kullanimi i¢in herhangi bir sinirlama getirmekten ¢ok agiklama ve bilgilendirme
konularmi igeren aktif bir miidahalede bulunmalar1 6nem tagimaktadir. Aksaray (2011)
siber zorbalig1 engellemeye yonelik Onleyici miidahalelerde hem okulun hem de ailenin
etkili bir role sahip oldugunu belirtmistir. Bu sebeple hem 6grencilere hem de ailelere,
bilgi iletisim araglarinin belli amaglar dahilinde kullanilmasi, kullanilmadig takdirde
olusabilecek sorunlar ve bu tiir araglarin kullanimu ile ilgili bir takim etik ve ahlaki bilgiler
hakkinda bilgilendirici etkinliklerin diizenlenmesi de olduk¢a dnemlidir (Erdur-Baker &
Kavsut, 2007; Horzum & Tuncay, 2014; Park ve ark., 2014). Buna ek olarak, 6grencilerin
aileleri ile birlikte daha fazla anlaml vakit gecirmeleri i¢in gereken zaman ve firsatlarin
yaratilmasinin hem 6grencilerin internette gegirecegi siirenin azalmasi yoniinde hem de
aile destegi algilari iizerinde olumlu bir etkisi olacaktir. Dolayisiyla 6grencilerin siber
zorbalik davranislarinin ortadan kaldirilmasinda veya azaltilmasinda ailenin sahip oldugu
6nemli roliin, hem bu konuda yapilacak arastirmalarda hem de uygulamaya yonelik
caligmalarda g6z 6niinde bulundurulmasi 6nerilmektedir.

Tesekkiir
Veri toplama siirecinde aragtirmamiza katki saglayan Serkan OKUR ’a tesekkiir ederiz.
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Abstract

Bullying is classified as physical, verbal, and indirect bullying. However, with technology becoming increasingly widespread
in human life, the contexts of bullying have recently expanded with the emergence of cyberbullying. Family support, the
most important resource of social support for young age groups in particular, is thought to be an important structure in
preventing cyberbullying. This study investigates the relationship between perceived family support and cyberbullying,
in addition to the levels of cyberbullying and perceived family support according to the demographic characteristics of
gender, grade, and frequency of Internet use. The study group is composed of middle school students who are considered
at high risk for being involved in cyberbullying. Descriptive and correlational research methods have been adopted in this
study, with 223 students from the 5th, 6th, 7th, and 8th grades of three different educational institutions participating in
the study. Data have been collected using a personal information form, the Cyberbullying Scale, and the Perceived Social
Support Scale. In examining the relationships between variables, the Spearman rank correlation coefficient has been used.
In addition, the Kruskal-Wallis and Mann-Whitney U tests have been utilized for comparing average scores. Findings reveal
that, regardless of students’ gender, as the grade and frequency of Internet use increase, perceived family support decreases
and cyberbullying behaviors increase. A moderate and negative correlation has also been determined to exist for students’

cyberbullying levels with their perceived levels of family support.
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The aggressive attitudes and behaviors (Olweus, 1993, p. 98) that an individual or
group intentionally and willingly engages in to harm someone have been defined as
bullying in the literature (Smith et al., 2008). However, technological advances and
the widespread use of technology in human lives in recent years have brought a new
concept of bullying known as cyberbullying (Akbaba & Eroglu, 2013). Cyberbullying
shows itself through youths and adolescents’ intense interests, especially in virtual
activities such as sharing and messaging (Cho & Yoo, 2016). Aksaray (2011) stated
in his literature review that cyberbullying is encountered in studies with frequencies
between 9% and 35% and that many countries have reported several problems caused
by cyberbullying. Research indicates cyberbullying to have various negative effects on
individuals (Hoff & Mitchell, 2009; Ben-Arie, Casas, Frones, & Korbin, 2014; Patchin
& Hinduja, 2006). Individuals who have been exposed to cyberbullying are said to
display more psychiatric symptoms (Aricak, 2009), with cyber victimization pushing
individuals into negative life conditions that lead to stress and suicidal tendencies
(Hinduja & Patchin, 2008). Therefore, certain measures have been put forward as
necessary to take in order to prevent cyberbullying (Beale & Hall, 2007; Olweus,
Limber, & Mihalic, 1999). To do this, the possible reasons for this problem must first be
identified. This study examines the relationship between cyberbullying and perceived
family support, a factor related to cyberbullying as well as an important social-support
resource for young age groups (Calvete, Orue, Estévez, Villardon, & Padilla, 2010;
Demeray & Malecki, 2003; Park, Na, & Kim, 2014). Studies on cyberbullying and
cyber victimization have revealed the importance of family support in eliminating this
problem. This study also investigates cyberbullying and perceived family support in
detail based on variables such as gender, grade, and frequency of Internet use.

Cyberbullying

Technology is a tool that facilitates human life and provides speed and effectiveness
in performing daily tasks. Although technology as a tool can be used for good
purposes, negative actions can be said to be performable with technology, and thus
social problems can arise (Surry & Farquahr, 1997). One of the social problems caused
by technology is cyberbullying. In the literature, cyberbullying is generally defined
as the use of technology as a means for individuals or groups to harm others (Belsey,
2007; Calvete et al., 2010; Patchin & Hinduja, 2006; Smith et al., 2008). Individuals
whose actions involve cyberbullying are described as cyber perpetrators, while those
exposed to such actions are described as cyber victims (Hinduja & Patchin, 2008).

Certain points of similarities and differences exist between traditional bullying and
cyberbullying. First of all, the main purpose of both types of bullying is the intent to
harm others. These disruptive behaviors are caused by reasons such as jealousy of,
hate for, and revenge upon others (Hoff & Mitchell, 2009; Topgu, 2014). In traditional

266



Yigit, Keskin, Yurdugiil / Investigating the Relationship between Cyberbullying and Perceived Family Support in Middle-School...

bullying, physical superiority is the case. In other words, individuals who perform
bullying behaviors towards others are generally those with the physical advantage
(Aksaray, 2011). However, no need exists for physical superiority in cyberbullying.
An individual who intends to commit violent behavior can harm the opposing person
with the assistance of the shield of anonymity that technology provides. Thanks to
technology, this allows for some harmful behaviors (insults, verbal harassment, sharing
ofunauthorized personal information) that one cannot perform in normal life. In general,
the harmful actions that use technology are writing negative comments about others,
sharing personal information about others, and taking control of others’ online accounts
to misuse them (Aricak et al., 2008; Bulut & Alci, 2014; Calvete et al., 2010; Patchin
& Hinduja, 2006). When considered in this context, the scope of cyberbullying is seen
to be broader than traditional bullying (Cetin, Yaman, & Peker, 2011; Herring, 2004).

Contrary to traditional bullying, the effects of cyberbullying can be different
because there is no physical exposure to an action (Watts, Wagner, Velasquez, &
Behrens, 2017). Exposure to cyberbullying mostly affects the individuals through
social, emotional, and psychological aspects (Sahin, Aydin & Sari, 2012). Schenk
and Framouw (2012) found students who were exposed to cyberbullying to have
symptoms such as depression, anxiety, and paranoia. In their study conducted with
teacher candidates, Akbulut and Cuhadar (2011) reached findings regarding the
effects of cyberbullying such as distrust of people, social anxiety, revenge, lack of
self-esteem, and attempted suicide. Hoff and Mitchell (2009) stated that cyber victims
are exposed to anger, nervousness, and feelings of weakness, fear, and sadness. In
addition to social life, the academic achievement of students is also significantly
affected by cyber victimization (Kog et al., 2016; Schneider, O’Donnell, Stueve &
Coulter, 2012). When looking at the performed research, we noticed cyberbullying to
have important psychological and social effects on individuals.

Perceived Family Support and Cyberbullying

Perceived social support is defined as having the perception of being loved,
appreciated, and valued within one’s social environment (Demaray & Malecki,
2003). Stokes (1985) defined perceived social support as the feeling that a person
has an environment where they can seek support when they need help. Social support
can be mainly perceived from family, friends, and teachers (Saylor & Leach, 2009).
Especially in young age groups, social support is mostly able to be provided by
the family. As the individual grows, social support is expected from their social
environments. Because this study group is middle school students, the concept of
social support has been limited to family support. Perceived family support in this
study has been defined as one feeling supported by the family (Heiman, Olenik-
Shemesh, & Eden, 2015).
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Several researchers have pointed out that cyberbullying may be related to
perceived family support (Dilma¢ & Aydogan, 2010; Fanti, Demetriou, & Hawa,
2012; Heiman et al., 2015; Larrafiaga, Yubero, Ovejero, & Navarro, 2016; Ybarra &
Mitchell, 2004). These researchers generally state the perceived family support levels
of individuals who are perpetrators to be low (Martinez-Herves, Kramer, & Hickey,
2014; Park et al., 2014). In a study conducted with primary school students, intra-
family communication was found to be significantly associated with cyberbullying
(Martinez-Herves et al., 2014). In another study, Heiman et al. (2015) found students
who perform cyberbullying behaviors to perceive significantly lower family support.
Park et al. (2014) also stated students who spend more time with their parents to
be less involved in cyberbullying behaviors. In addition, perceived family support
has been considered as an effective factor in helping cyber victims get rid of the
negative effects of cyberbullying (Accordino & Accordino, 2011; Navarro, Yubero,
& Larranaga, 2016; Wang, lannotti, & Nansel, 2009). Larrafiaga et al. (2016) found
in their study that high-level cyber victims have more family communication
problems than low-level cyber victims. Accordino and Accordino (2011) stated that
students who have close relationship with their parents are less likely to be cyber
victims. Another study has determined perceived family support to be a variable with
a protective role against cyberbullying for children (Fanti et al., 2012). As can be
seen from these studies’ findings, perceived family support is an important variable
related to cyberbullying and has a preventive effect on both cyberbullying and cyber
victimization. In the literature are various studies in which the relationship between
cyberbullying has been investigated with variables other than perceived family
support. As an example are descriptive studies that have identified the profiles of
cyber perpetrators (Aricak et al., 2008; MacDonald & Roberts-Pittman, 2010), studies
examining individuals’ perceptions of cyberbullying (Agatston, Kowalski, & Limber,
2007; Mishna, Saini, & Solomon, 2009), and studies related to cyber victimization
(Elgar et al., 2014; Tokunaga, 2010). Because the descriptive studies have aimed
to determine the profiles of cyber victims and cyber perpetrators, these have been
particularly based on examining cyberbullying through demographic variables such
as age, gender, Internet usage, and technology ownership.

Traditional bullying (National Center for Educational Statistics, 1995) and
cyberbullying (Le, 2007) are common problems in school life. A variety of studies have
been carried out to reveal statistical evidence that cyberbullying has become widespread
in society (Juvoven & Gross, 2008; Mishna et al., 2010; Vandebosch & Van Cleemput,
2009). In a study conducted at the middle-school level, 50% of students were found to
have been cyber perpetrators and 34% of them to have been harmed by cyberbullying
behaviors (Mishna et al., 2010). In another study of students aged 12 to 17, 72% of
students reported having found themselves in cyberbullying situations (Juvoven & Gross,
2008). In a study conducted with 2,052 students in primary- and middle-school levels,
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about 30% of the students reported having been cyberbullied or victimized, while 28%
reported having witnessed cyberbullying activities (Vandebosch & Van Cleemput, 2009).
Different studies are also found to have stated cyberbullying to be a common problem (Li,
2007; Raskauskas & Stolz, 2007; Tokunaga, 2010). Eliminating this problem is of great
importance for individuals to be able to continue their psychological development and
education successfully. For this reason, determining the variables that might be related to
cyberbullying is an effective way to prevent it (Demir & Seferoglu, 2016). In this context,
perceived family support is a critical factor that plays an important role in dealing with
cyberbullying and cyber victimization (Fanti et al., 2012; Park et al., 2016). The attitudes
of'the parents towards the child (Dilmag & Aydogan, 2010) and quality family relationship
and communication (Y barra & Mitchell, 2004) have been stated to be significantly related
to both cyberbullying and cyber victimization. For this reason, the current study examines
perceived family support and cyberbullying based on certain demographic variables. The
hypothesis of the research set in this context is given in Figure 1.

Gendert Grade

Perceived
tfamily support

Cyberbullying

HZ\ /I:.b

Frequency of
internet use

Figure 1. Scheme of the study’s hypotheses.

The aim of this research is to examine cyberbullying and the perceived family-
support levels of middle-school students. Several studies have revealed that children
in primary and middle school expect social support mostly from their families
(Furman & Buhrmester, 1992; Morrison et al., 1997). For this reason, social support
in this study has been limited only to the dimension of family support. The study
investigates the relationship between perceived family support and cyberbullying
(H1), in addition to the relationship between gender (H2), grade (H3), and frequency
of internet usage (H4). In Figure 1, bidirectional arrows indicate the correlational
model and unidirectional arrows indicate the causative model.
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Method

Research Model

This study describes the current status of middle-school students regarding
perceived family support and cyberbullying and examines the relationships between
the determined variables. For this reason, this research has been designed with a basis
on causal and correlational studies from among the quantitative research methods
(Fraenkel, Wallen, & Hyun, 2012, p. 331).

Study Group

The study group consists of 223 students in the 5th, 6th, 7th, and 8th grades from
two public schools and one private school. The data collection process is volunteer-
based, ensuring the students can answer the scales without giving their names. The
distribution of the study group by gender, grade, and school type is given in Table 1.

Table 1

Characteristics of the Study Group

Variable Category Frequency (f) Percent (%) YI:sazf; Comlzl:?fr) I\r{lﬁt}zr(r;;:t Con;zcz;())n
Female 131 58.7 72 59 83 48

Gender
Male 92 41.3 73 19 63 29
Sth 41 18.4 25 16 26 15
6th 43 19.3 28 15 31 12

Grade 7th 35 15.7 31 4 30 5
8th 104 46.6 61 43 59 45
Public 90 40.4 79 11 82 8

School Type ~ Private 133 59.6 66 67 64 69
Total 223 100 145 78 146 77

As seen in Table 1, most participants are female students (= 131, 59.7%). In
addition, overall participation among students is highest for 8th grade (f=104; 46.6%)
and 7th grade (f=35, 15.7%). Around 60% of the participants attend private schools,
with the others attending public schools. Most of the participants are shown having
a personal computer (65%) and internet connection (65%). Only 55% of the female
students have computers, while 63.4% have an active internet connection. When
examining the frequencies of having a computer and internet connection, the fact
that the results are high in favor of students studying in public schools is noteworthy.

Data Collection Tools

In this study, the Perceived Social Support Scale, Cyberbullying Scale, and a
personal information form have been used to determine students’ levels of perceived
family support and cyberbullying. The personal information form, which has questions
about gender, grade, and the frequency of internet use, was created by the researchers.
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Perceived Social Support Scale. The Perceived Social Support Scale, developed
by Yildirim (2004), has been used as a measurement tool for determining perceived
family-support levels in the study. During the development stage of the scale, Yildirim
(2004) applied it to middle-school, high-school, and university students and decided
the scale can be applied to all individuals above the age of 10. The scale consists of
50 items and three factors. The factors are family support (20 items), friend support
(13 items), and teacher support (17 items). The scale is 3-point Likert-type scale and

99 .

consists of options such as “not suitable for me,” “partially suitable,” and “suitable
for me.” Accordingly, higher scores on the scale indicate higher perceptions of
social support. Cronbach’s alpha reliability coefficient for the overall scale is .93
and has been calculated as .94, .91, and .93 for the family-, friend-, and teacher-
support subscales, respectively. A Cronbach alpha value greater than .70 is accepted
as evidence of the measurement tool’s reliability (Nunnully & Bernstein, 1994).
Accordingly, the measurements made with this scale can be said to be reliable. This

study only uses the family support subscale.

Cyberbullying Scale. The study also uses the Cyberbullying Scale, developed by
Aricak et al., (2012) for determining students’ cyberbullying levels. The scale was
developed to determine the cyberbullying behaviors of students between the ages of 11
and 18 and consists of 24 items and one factor. The options in the 4-point Likert scale

EEINT3 LR N3

have been determined as “never,” “sometimes,” “most of the time,” and “always.”
Higher scores obtained from the scale are interpreted as higher cyberbullying levels.
Accordingly, students with high cyberbullying scores can be said to tend to show
more bullying behaviors in virtual environments. The psychometric evaluation of the
scale was made by the researchers who developed the scale, and it has been identified
as a valid and reliable measurement tool. The Cronbach alpha reliability coefficient
of the scale has been found as .95. Accordingly, the measurement results obtained

from this scale can be said to be reliable.

Data Analysis

Analysis of this study, it was aimed to use a structural equation model with
dependent variables as cyberbullying and perceived family support. However, since
the normality assumption in dependent variables is violated, data-model inconsistency
was observed in the structural equation models. Therefore non-parametric methods
were applied in the data analysis. As a result of the Shapiro-Wilk and Kolmogorov-
Smirnov tests, it was determined that the data about the cyberbullying and perceived
family support did not distribute normally (p <.05). The normality test results of both
variables are given in Table 2.
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Table 2
Normality Test Results

Statistics

Variables N M SD S-w K-S
Cyberbullying 233 26.73 5.77 519 318
Perceived Family Support 233 53.65 7.39 764 227

Various data transformation techniques have been performed to ensure the normal
distribution of data. Table 3 shows the results of the Shapiro-Wilk and Kolmogorov-
Smirnov normality test after the square root transformation. However, the data did not
distribute normally (p <.05).

Table 3
Normality Test Result Regarding the Transformed Data

Statistics

Variables N M SD S-w K-S
Cyberbullying 233 5.14 48 568 304
Perceived Family Support 233 7.30 .55 731 235

The linear transformations (Z, 7, etc. transformations) and non-linear transformations
(log, exponential, square root, etc.) also yielded non-normal data. Because the normality
assumption is not met, the Spearman rank correlation coefficient has been used to
examine the relationships between the variables (for testing the relational relationships
in Figure 1). In addition, the Kruskal-Wallis H and Mann-Whitney U tests have been
used to examine if cyberbullying and perceived family support differ according to
demographic variables (causal relationships in Figure 1). For nonparametric tests,
the epsilon squared coefficient has been used to estimate effect size. The formula for
calculating epsilon squared (Tomczak & Tomczak, 2014) is given below.

H

= DD

The H value in the formula is obtained from the Kruskal-Wallis H test statistic; n
is used to express the total number of observations. The &}, value is the epsilon-square
coefficient. The convergence of the coefficient to 1 indicates perfect effect, while
its convergence to 0 indicates no effect. Rea and Parker (1992) reported that this
coefficient with a value between .20 and .40 refers to medium effect size, while less
than .20 refers to small effect size.

Findings
Investigating the Relationship between Perceived Family Support and Cyberbullying

This study first examines the relationship between the variables of cyber bullying
and perceived family support (H1). Because the data are not normally distributed,
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the correlation has been examined using the Spearman rank correlation coefficient.
The results of statistical analysis showing the relation between the variables of cyber
bullying and perceived family support are given in Table 4.

Table 4

Analysis of the Relationship Between Cyberbullying and Perceived Family Support

Variable N r
Cyberbullying X Perceived Family Support 223 -401

When examining Table 4, a significant and negative correlation is found between
students’ levels of cyber bullying and perceived family support at moderate level (=
-.401; p<.00). This result can be interpreted as a decrease in the level of cyberbullying
as the level of perceived family support increases, and vice versa.

Analysis of Cyberbullying Based on Gender

The Mann-Whitney U test was used to analyze nonparametric data to determine
the gender differences in students’ cyberbullying levels (H2.a). The results of the
analysis are given in Table 5.

Table 5

Mann-Whitney U Test Results on Gender and Cyberbullying

Group M SD Mean Rank VA
Female 26.24 4.17 110.13 558
Male 27.42 7.46 114.66

When examining the results in Table 5, no significant difference is seen to exist
between cyberbullying levels of male and female students (Z = -.558; p > .05).
According to these results, the cyberbullying levels of students can be said to not
differ according to gender. As the effect of gender on cyberbullying is a causal model,
the epsilon square effect size has also been found as .001 in the analysis. Therefore,
this finding can be interpreted as no significant effect being found on cyberbullying
in terms of gender.

Analysis of Perceived Family Support Based on Gender
The gender-based analysis of perceived family support (H2.b) has been examined.
The Mann-Whitney U test results are given in Table 6.

Table 6

Mann-Whitney U Test Results on Gender and Perceived Family Support

Group M SD Mean Rank Z
Female 53.26 7.48 107.82 1162
Male 54.21 7.29 117.96

The results in Table 6 show no significant difference to exist between female and
male students according to perceived family support levels (Z = -1.162; p > .05).
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Perceived family support levels of students can be said to not differ according to
gender. The effect size of gender on perceived family support has been calculated
using the epsilon square and has been found to be .006. This finding can be interpreted
as the absence of gender influence on perceived family support.

Analysis of Cyberbullying Based on Students’ Grade

Another research hypothesis examined in the research is whether the level of
cyberbullying differs according to the students’ grade level (H3.a). The Kruskal-Wallis
test was used to find the answer to this hypothesis. Findings are given in Table 7.

Table 7

Kruskal-Wallis Test Results for Cyberbullying and Student’ Grade

Variable  Grades N M SD Mean Rank x> Difference  Effect Size
Sthe 41 25.76 6.94 86.06
6th® 43 25.58 3.22 98.00 d>a

Grad 18.89 .09

T e 35 2600 339 108.57 d>b

8th! 104 27.83 6.54 129.17

When examining the results in Table 7, students’ cyberbullying levels are
understood to differ according to grade (%*>= 18.89; p < .05). The Mann-Whitney
U test was applied between each pair of categories to find out which grades differ
according to cyberbullying level. According to these results, 8th graders are found to
have significant differences in cyberbullying levels compared to 5th and 6th graders.
This difference is in favor of 8th graders. Accordingly, 8th graders have significantly
higher levels of bullying than students in lower grades.

Analysis of Perceived Family Support Based on Students’ Grade

This analysis was conducted using the Kruskal-Wallis test for the purpose of
examining whether a difference exists in the perceptions of family support based on
students’ grade (H3.b). The results of the analysis are given in Table 8.

Table 8

Kruskal-Wallis Test Results for Perceived Family Support and Student Grade

Variable  Grades N M SD Mean Rank X Difference  Effect Size
5th? 41 41 55.00 7.78

e O 43 43 5484 567 075 N lc’ o
7the 35 35 54.14 5.29 a>d
8th! 104 104 52.46 8.33

When examining the results in Table 8, students’ perceived family support levels
are seen to differ according to grade (%*= 9.75; p < .05). The Mann-Whitney U test
was applied between each pair of categories to find out which grades differ according
to perceived family support level. Fifth graders are found to show significant
differences in perceived family support levels compared to 6th, 7th, and 8th graders.
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Analysis of Cyberbullying Based on Frequency of Internet Use

In the study, students’ cyberbullying levels have been analyzed according to
frequency of weekly Internet usage (H4.a). The results obtained using the Kruskal-
Wallis test are given in Table 9.

Table 9.

Kruskal-Wallis Test Results for Cyberbullying and Frequency of Internet Use

Variable Categories (Hour) N M SD Mean Rank 2 Difference  Effect Size
0? 36 25.14 458 79.10
<1b 54 25.07 2.02 92.76 g>d,c,b,a
1-5¢ 64 2630 576 11114 f>b,a

fg;%j%yszf 6-10¢ 282679 395 13009 4219 :))Z . 20
11-15¢ 122742 327 14508 c>a
16-20° 122983  6.55 146.75 b>a
>20¢ 12 3418 11.28 168.35

When examining the mean scores of the categories, cyberbullying scores are seen
to increase as the frequency of Internet usage increases. According to the results of
the Kruskal-Wallis test, a significant difference has been determined to exist between
cyberbullying levels according to Internet usage frequency (%> =42.19; p <.05). The
Mann-Whitney U test has been used to find out which categories differ. According
to these results, students who use the Internet more than 20 hours per week have
significantly higher cyberbullying levels than students who use the Internet up to 10
hours a week. Students who do not use the Internet at all have significantly lower
cyberbullying levels than other students, which is expected.

Analysis of Perceived Family Support Based on Frequency of Internet Use

Finally, the study examines how the perceived family support levels of students
differ according to frequency of Internet usage (H4.b). The Kruskall-Wallis test
results are shown in Table 10.

Table 10
Kruskal-Wallis Test Results for Cyberbullying and Frequency of Internet Use
Variable Categories (Hour) N M SD Mean Rank 2 Difference  Effect Size
0 36 53.67 7.89 116.14
<I® 54 5500 5.15 116.83 a>g
. ; 1-5¢ 64 5489 6.05 121.16 b>g
requency ot jga 28 5421 6.58 11584 1467 c>g 07
Internet Use
11-15¢ 12 5350 7.76 113.96 d>g
16-20° 12 5183 1776 94.00 c-g
>20¢ 12 4512 11.94 58.41

The perceived level of family support is seen to differ according to frequency of Internet
use (2= 14.67; p < .05). The Mann-Whitney U test was conducted to find out which
categories differ. According to these results, the perceived family support levels of students
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who use the Internet more than 20 hours a week are significantly lower than students who
use the Internet less than 15 hours per week. Students who spend excessive amounts of
time using the Internet are understood to perceive lower levels of family support.

The patterns between the variables and effect sizes are given in Figure 2. Effect
sizes have been calculated using non-parametric analysis methods (Tomczak &
Tomczak, 2014).

| Gender | Grade

Perceived
family support

Cyberbullying

.2:\ /6(*

Frequency of
internet use

Figure 2. Results of hypothesis tests and effect sizes.

Figure 2 is a summary of the hypothesis tests presented so far. Double asterisks (¥*) on
the coefficients indicates a p <.01 level of significance, while a single asterisk (*) indicates
ap <.05 level. A negative correlation exists between cyberbullying and perceived family
support at moderate level (» = -.401; p < .00). Considering the calculated effect sizes,
frequency of Internet use is the most influential factor on cyberbullying and perceived
family support. Hypothesis tests on gender have not been supported with this study. For
this reason, the effect size for this variable has not been calculated.

Discussion and Recommendations

This study has examined the relationship between middle-school students’
cyberbullying and their perceived family support. In addition, it has investigated
whether the levels of cyberbullying and perceived family support differ according to
gender, grade, and frequency of Internet use. In this context, some suggestions have
been made to overcome the problem of cyberbullying.

The main finding of the study indicates a significant negative correlation to exist
between perceived family support and cyberbullying among middle-school students.
Therefore, a decrease in cyberbullying level can be inferred as the level of support the
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students perceive from their parents increases. This finding is in parallel with findings
from various studies in the literature (Fanti et al., 2012; Heiman et al., 2015; Park et al.,
2014). On the other hand, contrary to this study, Bingdl and Tanrikulu (2014) concluded
no meaningful relationship to exist for social support perceived from the family with
cyberbullying. Fanti et al. (2012) noted that perceived family support is associated not
only with cyberbullying but also negatively with cyber victimization. Similarly, Ybarra
and Mitchell (2004) stated parental communication and family bonding with children
to be directly related to both cyberbullying and cyber victimization. Therefore, the
perceived family support for individuals in the young age group is understood to be
important for preventing cyberbullying and helping cyber victims.

This study has found students’ cyberbullying and perceived family support levels
to not differ according to gender. Various studies in the literature are seen to support
this finding (Chechen, 2008; Demeray & Malecki, 2002; Demir & Seferoglu, 2016;
Hinduja & Patchin, 2008). Studies on traditional bullying show men to be more likely
to perform bullying behaviors than women (Kaltiala-Heino, Rimpelé, Rantanen, &
Rimpeld, 2000; Seals & Young, 2003). However, cyberbullying is considered as
a type of bullying that is performed more indirectly and in private compared with
traditional bullying. In addition, various studies have pointed out that, when girls
decide to exhibit bullying behaviors, they prefer indirect ways such as psychological
and emotional harm (rather than physical violence) (Baldry & Farrington, 1999;
Crick, 1995). When considered in this context, the finding that female students are
involved in cyberbullying as much as male students is reasonable. Additionally,
studies are found where boys have been found to have higher levels of cyberbullying
than girls (Ayas & Horzum, 2009, Bingdl & Tanrikulu, 2014; Dalmag¢ Polat, &
Bayraktar, 2016). Demeray and Malecki (2002) found no significant difference to
exist between perceived family support levels of boys and girls in middle school.
Similar studies have also found gender to have no significant effect on perceived
family support (Malecki & Demeray, 2003; Rueger, Malecki, & Demeray, 2010).
Accordingly, one can say that families provide the same level of support to their
children without regard to gender.

Cyberbullying in this study has also been examined in the context of grade. Analysis
results show the level of cyberbullying to differ according to grade. Cyberbullying scores
have been observed to increase significantly with an increase in grade. Similar to these
results, Manap (2012) stated middle-school students’ cyberbullying levels to differ
according to grade. However, some studies have concluded cyberbullying to not differ
according to grade or age (Eroglu & Giiler, 2015; Ozdemir & Akar, 2011). For example, a
study conducted with primary-school students found cyberbullying to not differ according
to age (Caligsgan, 2013). Perceived family support was also investigated by considering
grade. As a result of the analysis, the family support perceived by the Sth-grade students
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was higher than for the 6th, 7th, and 8th graders. From this point, the perceived family
support decreases as the variable of grade increases. Cheng and Chan (2004) found similar
findings in their study, stating older students to perceive lower levels of family support
compared to younger students. In another study, 4th-grade students were found to have
higher levels of perceived family support than 6th and 8th graders (Nickerson & Nagle,
2005). Their study also stated that, during the transition from childhood to adolescence,
students expect social support more from their friends than their families. In this context,
this study can be said to have reached conclusions similar to the literature.

The frequency of Internet use is one of the associated factors discussed in the context
of cyberbullying and perceived family support. As a result of analysis, cyberbullying
levels were determined to differ according to frequency of Internet use. This and similar
studies show that as the amount of time spent on the Internet increases, the likelihood of
individuals showing cyberbullying behaviors increases (Burnukara, 2009; Manap 2012;
Serin, 2012). Manap (2012) and Tanrikulu (2013) found the frequency of Internet use
to be a significant influence on cyberbullying. Calisgan (2013), unlike these findings,
concluded that the cyberbullying level did not change with the frequency of Internet use.
Similarly, perceived family support was found to be factor that differs with frequency
of Internet use. The increase in the time spent using the Internet can be asserted to cause
a decrease in the time students spend with their families. In a study conducted with
middle-school students, Lee and Chae (2007) found the Internet usage frequency to be
negatively related to the time spent among family members. In a similar study carried
out at the middle-school level, an increase in the amount of time spent on the Internet
causes a decrease in the time spent on intra-family communication, leading to a low
level of perception of family unity (Mesch, 20006).

One of the main findings in the study is the increase in the level of perceived family
support to negatively relate to cyberbullying levels. Therefore, because the perception of
family support is an important factor in reducing students’ cyberbullying behaviors, family
members should be aware of certain duties and responsibilities on this point. For example,
Social Support Training Programs have been suggest as able to be organized under the
guidance of psychological advisors in schools so that parents can act more supportively
towards their children (Yildirim, 2000). The ability of children to control their self-esteem
and self-expression in social life has also been stated to prevent aggression and bullying
(Akbaba & Eroglu, 2013). For this reason, organizing educational programs where parents
are taught to help their children gain these skills is important in preventing cyberbullying. In
addition and as seen in this study, the frequency of Internet use has been determined as the
factor with the strongest effect on cyberbullying. Erdur-Baker (2010) stated risky Internet
usage behaviors such as sharing personal information with others and communicating
with people they do not know to be the most important variables related to cyberbullying.
Therefore, parents are recommended to control their children’s Internet use and intervene
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when necessary. Ang (2015) stated parents to usually have two types of mediation for
their child’s Internet use: restrictive and active mediations. Restrictive mediation is the
restriction of access to the Internet and to certain sites. On the other hand, active mediation
requires parents to inform their children about harmful and useful content and safe Internet
use. On this point, Liu, Ang, and Lwin (2013) found in a study that active mediation is more
effective and appropriate mediation for preventing cyberbullying. For this reason, parents
are suggested to have active mediation strategies, which include giving information to their
children on safe Internet use. Aksaray (2011) stated both the school and the family to have an
effective role in preventive interventions for stopping cyberbullying. Therefore, organizing
informative activities for both students and parents about the ethical and moral information
related to the problems that may arise if information/communication technologies are
used for wrong purposes is important (Erdur-Baker & Kavsut, 2007; Horzum & Tuncay;
Park et al., 2014). In addition, creating time and opportunities for students to spend more
meaningful and quality time with their parents will both reduce the time students spend
on the Internet, as well as have a positive impact on their perceptions of family support.
Therefore, the role of the family in removing or reducing students’ cyberbullying behaviors
is suggested for being taken into consideration both in the research to be done in this field
and also in practical interventions.
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